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Introduction
In recent years, the world of the Classics has been under thorough examination and
scrutiny both from those within and outside of the discipline. The current political atmosphere
has elevated the Classics to a public discourse, one that reaches far beyond academia. This
intensified and politicized entanglement of the Classics and the modern world has called upon
the Classics community to undergo a deep reflection about its origins, motives, and the
construction of its curriculum Although normally restricted to the confines of academia, for
better or worse, the Classics has penetrated other aspects of our modern world. Reflection has in
turn led to a series of dialogues within the Classics surrounding its relationship with racism,
sexism, ableism, and classism. Some of the Classics’ arguably strongest supporters within our
modern world have come from white-supremacist and anti-feminist groups who use the
Greco-Roman past to support their socially conservative and divisive positions. In recent years,
we have heard Ted Cruz quote Cicero on the Senate floor, seenwhite-supremacist groups like
Identity Evropa1 use the faces of Michelangelo's David, Julius Caesar, and other ancient
historical figures to promote taglines such as ‘protect your heritage’ and ‘let’s become great
again’, and endured anti-feminists as they praise the patriarchal societies of ancient Rome and
Greece.
Debates within the Classics have surfaced as to whether or not to engage with those
promoting the Classics through hate speech and other propagandistic ways. Regardless of how
we proceed, however, it is clear that these deployments of the Classics have exposed strong
colonizing attitudes prevalent within our teachings and understandings of the Classics. Although
it is not always productive to interact with the voices of white-supremacists and anti-feminists,

1

Now known as the ‘American Identity Movement’.
9

the Classics finds itself in a state of limbo, with its future uncertain. Even though such dialogues
are important, without action the Classics will continue in this state of decline.
While the question of how to save the Classics remains unanswerable recent work has
shown that there are definitive ways to teach the subject matter with more self-awareness and
compassion. For many years, the Classics has prevailed as an academic bubble, hailing solely its
predecessors of Ancient Rome and Greece, rather than representing the ancient world in its
entirety. If the white-supremacist and anti-feminists have taught us anything, it is that for far too
long the Classics have been sheltered from facing its colonizing past. It is not always a
coincidence that such groups find a voice for themselves in the words of late Roman and Greek
authors. Whether or not we call these voices misuses or misrepresentations, we can no longer
ignore that white-supremacists and anti-feminists feel drawn to a particular image of the
Classical past, and that they have been able to promote their hateful agendas through, and find
solace in, the Classics. The Classical image has been curated for years and continues to exclude
rich expanses of the ancient world, leaving us confined to the white, patriarchal, ancient worlds
of Rome and Greece.
This project will explore the problematic past of the Classics and touch on its relationship
with modern hate groups. It will seek to sketch the current public debate surrounding the
Classics, as well the image curated within the Classics itself. This latter project will entail an
examination of four Latin literary histories, all written within the past 15 years. These histories
expose to us that even modern writings of the ancient world have a tendency to be subject to the
archaic ways and thoughts of antiquity. That is to say, analyses of antiquity are often done
without the presence of more modern progressive ideologies surrounding equity in mind. For the
Classics to secure an inclusive future, let alone a future, it can not continue to be praised by
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archaic standards, but rather it must be critiqued and brought into conversation with a more
modern mindset.
After such examinations, this project will conclude with a speculative construction of the
future Classics classroom built on principles of equity. To help build this future, I offer a
non-exhaustive annotated bibliography aimed at collecting and describing an array of resources
for furthering inclusivity in Classical pedagogy. This annotated bibliography will put forward the
points of action that I and other progressive Classicists argue must be taken in order to secure an
inclusive Classics future. The research in parts one and two, then, will be deconstructive. They
will point out the Classics’ wrongdoings and weaknesses in order to set up a constructive
conclusion that considers the actions needed to ensure inclusivity in our classrooms. The current
Classical image is not representative of the ancient world and its entirety; this de- and
reconstruction of the Classics will foster not only a more inclusive environment, but it will also
convey a more true teaching and understanding of the multicultural and multiethnic ancient
world.

11

Part One
A Short Synopsis on the Movement to Decolonize the Classics

12

1.1 An Introduction to the Need to Decolonize the Classics
In recent years there has been a quiet uprising within the Classics; a call for the need to
decolonize the Classics. For particularly the newer generations of classical studies scholars it is
becoming increasingly harder to ignore just how evidently colonized, and colonizing, the
Classics are. Various critics and scholars are exposing and criticizing the Classics’ close
relationship with racism, white supremacism, anti-feminism, and colonialism. The critiques often
come in the shape of articles, blog entries, essays online, and occasionally in the form of literary
or academic texts.2
Firstly, it is important to examine how many of these Classics scholars are defining
‘decolonization’, as there are differing opinions around this term. Scholars Eve Tuck and K.
Wayne Yang warn that the term decolonization should not be used when simply discussing the
hopes to ‘better’ our schools or educational institutions, as it so often has. They conclude that
when used this way, too often does decolonization fail to actually acknowledge the oppression of
indigenious peoples.3 Yet in turn, many academic disciplines still cling to this term when
discussing how to ‘better’ themselves. Many critics of the Classics who are calling for it’s
decolonization, are following the definition that decolonizing something, is “the process of
deconstructing colonial ideologies of the superiority and privilege of Western thought and
approaches”.4
See Donna Zuckerberg’s Not All Dead White Men: Classics and Misogyny in the Digital Age..; Page
duBois’ Trojan Horses: Saving the Classics from Conservatives...; Martin Bernal’s Black Athena...
3
Wayne Yang, K. and Tuck, Eve. “Decolonization is not a Metaphor.” Decolonization: Indigeneity,
Education, Society, 2012,
https://clas.osu.edu/sites/clas.osu.edu/files/Tuck%20and%20Yang%202012%20Decolonization%20is%20
not%20a%20metaphor.pdf
4
Biin, Dianne, et al. “Decolonization and Indigenization.” Pulling Together A Guide for FrontLine Staff
Student Services and Advisors, BCcampus, 5 Sept. 2018,
opentextbc.ca/indigenizationfrontlineworkers/chapter/decolonization-and-indigenization/.
2

13

However it may not be appropriate to give a concrete definition to decolonizing the
Classics, as many of these critics have differing opinions and input on what the decolonization of
the Classics would look like. In this part we will broadly examine some of the most common
themes that are brought to light when discussing what it means to decolonize the Classics.
Arguably the start of the process comes with the need to expand the ancient world beyond just
the white ancient world; to acknowledge and include the voices of other ancient civilizations
rather than just look at them as the colonized. Classicist Mathura Umachandran speaks for many
advocates of disciplinary decolonization, “We must aim to stop producing the idea of a white
antiquity, but to underscore the idea that the ancient world was much larger than Greece and
Rome”.5
In many definitions, and college major ‘brochures’, Classics defines itself as ‘the study of
the ancient world’. Yet in nearly all instances, this ancient world is specifically tailored to ancient
Rome and Greece, making the definition ‘the study of the white ancient world’ more accurate. In
many instances, when a classicist hopes to study more than just Rome or Greece, they will find
themselves doing so only in a postdoctoral program, which should force the Classics to confront
the elitist position that they hold as well. That is, catorgorizing the non-white ancient world as a
niche subcategory of the Classics and allowing such material only to be taught at a postdoctoral
level, a level that many do not get the opportunity to experience. Ultimately decolonizing the
Classics would need to take the Classics out of the hands of the colonizers, and to stop
associating the success, power, and the ‘right’ education with these white colonizers, and their
(sometimes self-proclaimed) lineation ties to ancient Rome and Greece.

Ram-Prasad, Krishnan. “Reclaiming the Ancient World.” Medium, EIDOLON, 10 July 2019,
eidolon.pub/reclaiming-the-ancient-world-c481fc19c0e3.
5
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There is pushback, pushback not only in critiquing the ancient Romans and Greeks, but
pushback in critiquing generations of Classicists who took from the ancient world anything they
deemed necessary to push certain agendas, whether consciously or not. In David Butterfield’s,
“What Would it Mean to ‘Decolonise’ the Classics?” he writes, “the signal flaws of the Greeks
and Romans aren’t embarrassing for an academic. They are not ‘our’ vices, but theirs”. 6 The
point of decolonizing the Classics, however, is not solely to scrutinize at the vices of the ancient
Romans and Greeks (in fact we have had literally thousands of years to critically think about
their vices) rather decolonizing the Classics entails looking at our vices, generations of
Classicists who use the ancient Romans and Greeks to justify certain agendas. Martin Bernal’s
book, Black Athena,discusses this problem at length. Denise Eileen McCosky, classicist and
decolonization advocate, explains in her essay, “Black Athena, White Power”, that Black Athena
sought not only to re-examine the early development of Greek culture, but also to raise pointed
questions about the ways early classical scholars had produced a distinctly whitewashed version
of Greek origins throughout the 18th and 19th centuries”.7
Decolonizing the Classics includes looking both at ancient peoples vices, as well as our
own. Afterall, at times the two worlds of modernity and antiquity are heavily intertwined, for
better or worse. Therefore in the process of decolonizing the Classics, it is crucial to not only
dissect and interact with the vices of the Romans, Greeks, Egyptians, etc., but to also examine
and reconstruct how the Classics has been both positively and negatively curated for classroom
instruction, as well as the Classics’ appearance and position in our modern world.

6

Butterfield, David. “The Campaign to 'Decolonise' the Classics.” The Spectator, July 2020,
www.spectator.co.uk/article/what-would-it-mean-to-decolonise-the-Classics.
7
McCosky, Denise Eileen. “Black Athena, White Power.” Medium, EIDOLON, November 2018.
https://eidolon.pub/black-athena-white-power-6bd1899a46f2
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1.2 Names are Important
Over the past couple of years, two particular websites have dedicated themselves to
opening up the world of the Classics to a broader public, doing justice to the forgotten voices,
and raising awareness for the need to decolonize the Classics- Eidolon and Pharos: Doing
Justice to the Classics. Pharos is a Vassar College run site directed by Professor Curtis Dozier.
The site states its goals as, “to document appropriations of Greco-Roman culture by hate groups
online...to expose the errors, omissions, and distortions that underpin these groups’
interpretations of ancient material...to articulate a politically progressive approach to the study of
Greco-Roman antiquity”.8 Eidolon is an “online journal for scholarly writing about Classics that
isn’t formal scholarship”9, that has been in action since 201510, it states that it is “Classics
without fragility”.11 Eidolon’s content ranges from reviews, to critiques on race and gender in the
ancient world to the problems with a colonized Classical pedagogy to parallels between the
ancient world and our modern one, and more. There are not many sites like Eidolon and Pharos,
however slowly but surely new articles are surfacing that bring to light various issues and
colonizing themes that come with teaching and learning about Classical antiquity.
An article posted on Eidolon in just 2019 reveals to us a handful of these exact issues,
and the importance of addressing and breaking them down. The article, Reclaiming the Ancient
World Towards a Decolonized Classics by Krishnan Ram-Prasad, points out the importance of
names such as the ‘classics’, and reimagines the structure of a Classical studies major in order to
address the injustices apparent in Classical academia. Ram-Prasad argues that “Classics has been
Dozier, Curtis. “Pharos; Doing Justice to the Classics.” Pharos, 2017, pages.vassar.edu/pharos/.
Zuckerberg, Donna. “About Eidolon.” Eidolon, 2015, eidolon.pub/about.
10
Zuckerberg stepped down as Editor-in-Chief of Eidolon in 2020, therefore stopping all publications
starting November 2020. She states, “we decided that it would be better to make a clean break and hope
that we’ve paved the way for new publications that can push the field forward in exciting ways that we
haven’t even thought about yet.”
11
Zuckerberg, Donna. “About Eidolon.” Eidolon, 2015, eidolon.pub/about
8
9
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used as an instrument of colonialism”, calling on the white supremacist nature of Classical
studies.12 The Classics, sometimes by definition, studies the white ancient world, from a white
perspective. Ram-Prasad presents to the reader a vision of Decolonized Ancient World Studies,
or DAWS. He explains, “diversifying our staff and reforming our courses to address issues of
race and gender, while keeping the locus of our cultural reference the same, is not enough.”13 He
argues that the renaming of the major and academic field, is only one small part in reimagining
the Classics. For Ram-Prasad changing the name of an academic field can only be done when a
reconstruction of the content of the field has been achieved as well.
Ram-Prasad’s point that ‘names are important’ prompts us to think more about the name
‘Classics’ and what exactly it symbolizes. As stated and explained earlier, many definitions will
tell one that the study of Classics is the study of the ancient world, and when looking one step
further we find that it is more finely the study of the white ancient world. However the word
‘classics’ alone is symbolizing in its own right. Oxford Languages Dictionary defines something
that is classic as something that is “judged over a period of time to be of the highest quality and
outstanding of its kind (adj.)”, or “a work of art of recognized and established value”14. The word
is ubiquitous in contexts outside of the Classics. Various books and movies in pop culture are
often considered “classics”. To call an academic field the Classics, is to include, to use a hybrid
definition, ‘works of art of recognized and established value that have been judged over a period
of time to be of the highest quality and outstanding of its kind’. Zuckerberg writes, “the
similarity between the term Classics and the word class to denote social status is not

Ram-Prasad, Krishnan. “Reclaiming the Ancient World.” Medium, EIDOLON, 10 July 2019,
eidolon.pub/reclaiming-the-ancient-world-c481fc19c0e3.
13
Ram-Prasad, Krishnan. “Reclaiming the Ancient World.”
14
Oxford Languages and Google - English.” Oxford Languages,
languages.oup.com/google-dictionary-en/.
12
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accidental”.15 If we are to associate an academic field with such a term, careful consideration
should be put into creating the content surrounding the field. Possibly the first question one
would ask themselves when creating such a field would be, ‘what makes something a classic?”.
If this was the question the first Classicists were asking themselves, history has shown us that to
them, a classic most likely has three attributes, 1. It's old, 2. It's white, and 3. It’s produced by a
man. It shouldn’t be problematic that the study of Classics is the study of the ancient world, or all
things old. But it becomes problematic when we associate the ancient world with being a classic,
and something that should be recognized as an established value, or the most outstanding of its
kind. And when we go a step further to associate the Classics with ancient white male authors,
poets, and peoples, we are picking up these white ancient civilizations and deeming them the
most outstanding of their counterparts, which are other non-white ancient civilizations. The
irony, as stated by Blouin, is that “a great number (if not most) of those who ever spoke and
wrote in Greek and Latin or lived in the ‘Classical’ world would not qualify today as white nor
as western”.16
Ram-Prasad argues that changing the name is not enough. He goes further to address the
complexities behind rebuilding the content within the current canon of the Classics. The
argument over whether Latin is dead or not has gone on for thousands of years, many will say it
is a dead language but fail to consider its wide usage in modern life. Latin: to be or not to be,
dead or alive. There is no discussion around whether Latin should die, just simply, isn’t it already
dead? But Ram-Prasad brings this idea of the struggle for language mortality in direct
conversation with the rest of the ancient world, he writes, “if the subject itself has been built up
over centuries in such a way that it is impossible to separate it from an oppressive, colonial
15

Zuckerberg, Donna. Not All Dead White Men: Classics and Misogyny in the Digital Age. Harvard
University Press, 2019. Pg. 23
16
Blouin, Katherine. “Classical Studies’ Glass Ceiling is White.” Everyday Orientalism, 2017.
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mindset, maybe it needs to die”.17 The Classics have built Latin, and the ancient world, up in
such a way for thousands of years, raising it to such an elite status, that many would not dare
question whether or not it deserves to have gotten this far, whether or not, just maybe, it deserves
to die. Zuckerberg, on the other hand, suggests maybe we don’t let it die, but we do ‘burn it all
down’18, that is,
“burn it all down” isn’t always a genuine recommendation. Sometimes it’s just an
expression of extreme frustration, recognition that something is so deeply flawed that
gradual incremental change within existing infrastructure won’t cut it. It’s a provocation
and a challenge to imagine how, if you had a blank slate, you’d go about solving big
problems in creative, radical ways. It’s also a kind of self-care, an anti-gaslighting
technique that allows space to acknowledge how bad and hurtful something is before we
begin the long, hard, painful work of making it better.19
Both Ram-Prasad and Zuckerberg are not necessarily arguing that the death of the
Classics comes with a cease to all ancient world related teachings; but rather they are arguing for
the need to break the Classics down and start fresh. It is up for debate what this might entail,
whether the Classics will be renamed, and to what, or if they can bear the same name of the
Classics while undergoing foundational and structural changes.

1.3 Eurocentrism and Whitewashing History

The eurocentric view, scholars argue, has been detrimental to the current Classic’s
climate, and has allowed white Classicists, amongst other white people, to believe and argue that
the white ancient worlds of Rome and Greece, and essentially white people have contributed

Ram-Prasad, Krishnan. “Reclaiming the Ancient World.” Medium, EIDOLON, 10 July 2019,
eidolon.pub/reclaiming-the-ancient-world-c481fc19c0e3.
18
Managing Editor Sarah Scullin suggests ‘burning it down’ really means to “start from the ground up and
stop trying to polish a turd”. Zuckerberg, Donna. “Burn it all Down?”. Medium, EIDOLON, April 2019,
eidolon.pub/burn-it-all-down-182f5edb16e
19
Zuckerberg, Donna. “Burn it all Down?”.
17
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more to modern society and western civilization than any other group of people. The eurocentric
narrative of history has not allowed other ancient civilizations to flourish and be recognized, but
rather it has allowed them only to be held comparable to the ancient civilizations of Rome and
Greece; in other words ancient Rome and Greece have been falsely interpreted as a standard that
other ancient civilizations must live up to. It ignores the accomplishments, literature, people, etc.
of other ancient civilizations and rather it looks for unique differences in order to critique the
lifestyle of these ancient civilizations and view them as an ‘other’, thus ‘proving’ their inferiority
to the people of ancient Rome and Greece.
The eurocentric narrative has boasted ancient Roman and Greece accomplishments while
diminishing accomplishments and ignoring influences from other ancient civilizations for millenniums.
Take, for example, a story told by Fatemah Keshavarz in her Jasmine and Stars, Reading More Than
Lolita in Tehran,
By some strange coincidence, a lovely, elderly Buddhist lady who shared
our lunch table the day I learned of the spoon-or perhaps a day or two later-asked
me if in Iran we ate our food with our hands….I knew that in Iran people unable
to afford implements were likely to eat with their hands, but it was not to my
knowledge something that Iranians in general did. I had certainly never associated
the practice of eating with the hands with any kind of religious belief. So I
explained all this carefully and added that in Iran spoons and forks, rather than
knives and forks, were generally used at the table because the food was cut into
small pieces before cooking. At this point the curator of the collection on which I
worked turned to me and said with a lopsided smile: “O, it is alright if you eat
with hands. It is nothing to be embarrassed about.” Someone to my right
chuckled. Perhaps the laugh had not even come from someone at my table, but I
felt stabbed.
This was my first clear encounter with what Edward Said would define as
an Orientalist perception of me. I was primitive and obviously used my hands to
eat. Not only that, my short time in England had revealed to me the inferiority of
my Iranian way of life, and I was embarrassed…. When I got back to my desk
that day, I dug up the photograph of the beautiful, hand-carved silver spoon and
marched straight to the curator’s office.
“Have you seen this?” I held the picture of the spoon in front of his face.
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“O, no, this is beautiful. What an exquisite spoon. Where did you get it?”
He most probably had forgotten the joke he had played on me at lunch altogether.
I ignored the question and refreshed his memory:
“Do you know where this spoon was made?”
“Well, the caption says 500 BCE Iran. My goodness isn’t it gorgeous?” I
ignored his comment again:
“Do you know when that is?”
“Yes, it says 500 B.C.” He was beginning to look puzzled and somewhat
suspicious.
“I don’t mean the date. Do you know when that is?” Now he was really
puzzled. “That is when Anglo-Saxons lived in caves!” I fired triumphantly and
walked out of his office.20
This ignorance of influence and a eurocentric narrative has allowed Keshavarz’s boss to
associate Iran as an ‘other’. As stated in an article written on Pharos, “Those that do not ‘yet’
meet Greco-Roman standards must be ‘primitive’, a designation which can then justify
colonization and exploitation”.21 The Classics are often able to create a primitive narrative for the
ancient civilizations surrounding those of Greece and Rome by addressing them only while
under Roman or Greek occupation, and referring to them solely as Greek and/or Roman colonies.
It is easier to construct and maintain a colonizing and white Classical world since a
certain nostalgia sits deep within us surrounding Classical antiquity. This nostalgia is one that
has been curated for years, hoping for us to associate power, beauty, and luxury with that of the
ancient world-yet even more specifically with the ancient world of Rome and Greece. What we
think of when we think of the ancient world has been curated to this nostalgia so much so that at
times it can be hard to even realize it. When we think of the Classics, oftentimes we think of this
world in a very specific way. So when author and classicist Nicola Gardini writes in his Long
Live Latin: Pleasures of a Useless Language, writes, “I’ve always loved antiquity. Or to put it
more accurately, certain images of the ancient world have always given me a special pleasure”
20

Keshavarz, Fatemah. Jasmine and Stars, Reading More Than Lolita in Tehran. The University of
North Carolina Press Chapel Hill, 2007.
21
“White Supremacy and the Past and Future of Classics Roundtable.” Pharos: Doing Justice to the
Classics, January 2020.
21

we should ask ourselves, what exactly are the images of the ancient world? For many it is the
image of the Romans and Greeks, the image of heroic epics, white marble statues, toga wearing
philosophers, etc. In short, the image is white. It is not a coincidence that the Classics have the
lowest number of PhDs awarded to people of color than any other humanities discipline.22 And
no, it's not because people of color just ‘aren’t that interested in the Classics’,23 but rather
because people of color are misrepresented and silenced in the white world that is the Classics.
Even if we just look at the aforementioned white marble statues of ancient Rome and
Greece, we delve into a world deeply ingrained with racist undertones. These statues are possibly
the biggest image from the ancient world, or more specifically ancient Rome and Greece. They
have been oohed and aahed over for centuries, served as inspirations, been recreated, and been so
carefully remodeled and/or preserved. The images that we have of these marble statues being the
‘beauty ideal’ or ‘classic’ beauty 24, shape our nostalgia for a time perceived to be when such
beauty could be attained and/or appreciated.
Nostalgia for the image of classical antiquity, particularly white marble statues, can be
seen even in the times of the Renaissance. Where sculptors such as Michelangelo, Donatello, and
the like made a point to leave their white marble statues exactly as that, white marble. Their basis
for this was to model their works after the great works of classical antiquity. But the white
sculpted images we hold to be true for classical antiquity, are in themselves a lie. As recent
studies have shown that statues from antiquity were painted with various and vibrant colors. Yet

Montanẽz, Amanda. “This Is What the Race Gap in Academia Looks Like.” Scientific American, 2018.
https://blogs.scientificamerican.com/sa-visual/this-is-what-the-race-gap-in-academia-looks-like/
23
Umachandran, Mathura. “Fragile, Handle with Care. On White Classicists.” Medium, EIDOLON, June
2017.
24
“How Classical Sculpture Helped to Set Impossible Standards of Beauty.” University of Cambridge, 18
July 2015,
www.cam.ac.uk/research/features/how-classical-sculpture-helped-to-set-impossible-standards-of-beauty.
22
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through time and lack of preservation, the paints had diminished, leaving us to find nothing but
sculptures in their most basic form of white marble. So for thousands of years the image of
classical antiquity is that of white marble, which has seeped into our false suspicions of the role
of race in classical antiquity. As stated by Talbot in The New Yorker article, The Myth of
Whiteness in Classical Sculpture, “Greek and Roman statues were often painted, but assumptions
about race and aesthetics have suppressed this truth”25.
But of course, in their time the Romans were well aware of their statues being painted.
Because of this, their artistic or beauty ideals were possibly much different from what we hold to
be true today. As Emily Spicer reminds us in her piece, Defining Beauty: The Body in Ancient
Greek Art, “popular ideas about ancient history are nearly always informed by the centuries that
followed26”. Due to varying climates and a lack of preservation, the popular idea we currently
hold about Classical art, and specifically their sculptures, is that they were simply all white. And
for thousands of years (even today regardless of technology proving it not to be the case) this
popular idea was held to be true. This idea brought with it many detriments that unfortunately
help shape one's perception of the Classics.
One such detriment includes the divide between painted, and unpainted sculptures. Of
course, like Spicer’s theory, this divide came well after the ancient world, as the paint would
have had to already deteriorate from ancient sculptures in order to make such a divide. What I
mean by unpainted are exactly these white marble sculptures found from places such as ancient
Rome and Greece. But these unpainted sculptures were the case due to climate, as certainly there
25

Talbot, Margaret, et al. “The Myth of Whiteness in Classical Sculpture.” The New Yorker, 2018,
www.newyorker.com/magazine/2018/10/29/the-myth-of-whiteness-in-classical-sculpture.
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Spicer, Emily. “Defining Beauty: The Body in Ancient Greek Art.” Studio International: Visual Arts,
Design and Architecture, 2015,
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are remains of other sculptures from ancient times with their paint still in tact; of which I have
referred to as painted.
As scholars and archeologists accumulated such sculptures, they too noticed the divide of
unpainted and painted sculptures. And possibly due to growing racial tensions and preferences,
their eyes gleaned to the unpainted sculptures of the ancient Western world. A preference
developed for the non-painted, white marble statues of ancient Rome and Greece. And even
though evidence has been found to support that paint did indeed once cover ancient Roman and
Greek statues, some still seem to reject the idea altogether. When Sarah Bond published an
article on the evidence of painted sculptures in Forbes Magazine, she was met with “online
abuse for daring to suggest that the reason why some like to think of their Greek statues as
marble-white might just have something to do with their politics”,27 an issue that many
Classicists face today, regardless of evidence.
The painted sculptures, found typically in places such as Egypt and other southern
Mediterranean countries, were quickly seen to be inferior to those of the West. Rather than being
looked at as a great preservation feat, the paint was seen as primitive or ‘undurly lurid28’.
German writer Johann Wolfgang von Goethe stated that “savage nations, uneducated people, and
children have a great predilection for vivid colors”, and that “people of refinement avoid vivid
colors in their dress and the objects that are about them”29. These notions of color seeped into
common perceptions of the classical world, and after seeing painted and unpainted sculptures
many tended to associate the painted ones with savage or ‘primitive’ cultures and societies, while
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the unpainted were associated with cultures of refinement and taste. As stated by Jan Stubbe
Østergaard, the former curator at the Ny Carlsberg Glyptotek museum, “nobody has a problem
hailing Nefertiti as a spectacular piece of world art, and nobody says that it’s unfortunate that it’s
painted. Because it’s not Western, it’s perfectly O.K. for it to be polychrome. But let’s not have it
in our part of the world, because we’re different, aren’t we?30” Østergaard nods to the direct
division that has been created between cultures due simply to whether or not they painted their
sculptures. In reality we now see that the whole of the classical world consisted of painted
sculptures, but this detrimental divide, for many, runs deep.
Because of these associations and assumptions that have been built around painted and
unpainted classical sculptures, it gives some just one justification for advertising a culture, it’s
people and it’s language, as superior or elite to others. These assumptions are so far ingrained
within the classical world, that it is still hard for many to accept and conceptualize a classical
Rome and Greece exploding with color, even though enough technology has proven this to be
the case. And although the first theories of this go back to the 1980’s, and has been proven by
technology in the early 2000’s, it is still something that many people, including classical studies
students, are shocked to discover. So why is this not being as widely taught and considered as it
should be?
These sculptures highlight many of the important remarks made my Ram-Prasad in his
proposition for DAWS; that is much of the Classical world is left out of the curriculum and until
these aspects, voices, and and recent finds are found to be more receptive by the Classics, it will
not do justice to the field to simply change its name.
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1.4 Expanding the Narrative
In David Butterfield’s article What Would it Mean to ‘Decolonise’ The Classics, he states
that “if students want to be shielded from cultures that offend them, a degree in Classics is a
rather awkward choice”.31 But I would argue that the momentum behind the need to decolonize
the Classics, comes from the Classics themselves shielding their students, and their canon, from
cultures that offend them. I agree with Butterfield that students should not be shielded from these
cultures, but I disagree with the idea that the Classics are doing enough to expose their students
to such cultures. As mentioned earlier, the core of most undergraduate Classical studies is the
study of Rome and Greece, where places such as Egypt, Persia, and other non-dominantly white
civilizations are left to postgraduate studies; and oftentimes even considered to be
interdisciplinary with programs such as ‘Asian and Middle Eastern Studies’, ‘South Asian
Languages and Civilizations’, etc. Ram-Prasad writes, “This is not meant as a criticism of area
studies in general. But why does the ancient world — and I really mean the world this time —
end up in area studies, unless we discuss it with reference to ancient Rome and Greece, when it is
‘elevated’ to the status of Classics?” 32. When in reality, if the Classics truly is the study of the
ancient world, it should be able to include all of these civilizations without explicitly having to
crossover into different academic disciplines. But we find ourselves in these positions given the
inherent white nature of the Classical studies discipline.
Because the canon is so centralized to ancient white men, when other marginalized
groups are included in the narrative, it is not always apparent how to talk about these groups.
Almost as if they are so far excluded from the normalcy of the canon, that they appear foriegn, or
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possibly subhuman, to talk about. Of course with more progressive ideas and movements being
ignited in our modern society, such as the Me, Too and Black Lives Matter movements, topics in
the classroom are being addressed in new ways, but when it comes to the Classics it seems to be
the case that too many times our progressive society is left at the door in order to cater to certain
ancient texts. This issue is not uncommon, and even articulated in the editorial and opinion
section in a 2015 edition of the Columbia Spectator, entitled “Our Identities Matter in Core
Classrooms”, where the story of a young woman, who is a sexual assault survivor, is retold.
While her class was reading Ovid’s “Metamorphoses”, the student ‘described being triggered’
due to the vivid rape scenes of Daphne and Persephone. This student was met with virtually no
help or guidance when brought up to her professor, rather he told her she should “focus on the
beauty of the language and the splendor of the imagery” rather than the actual content of the text.
And as Zuckerberg states, “Western Classics are valued more for being Western and classical
than they are for their content”.33 This woman’s story sheds a light on the problematic view
towards women that is rampant through ancient literature. The article adequately states,
Ovid’s “Metamorphoses” is a fixture of Lit Hum, but like so many texts in the Western canon, it
contains triggering and offensive material that marginalizes student identities in the classroom.
These texts, wrought with histories and narratives of exclusion and oppression, can be difficult to
read and discuss as a survivor, a person of color, or a student from a low-income background.34
This is just one of many examples where the Classics falls short in recognizing and accommodating to
the problematic nature brought forth by ancient literature against marginalized groups. As the same
article states, “students need to feel safe in the classroom, and that requires a learning environment that
recognizes the multiplicity of their identities”.35 Because of this, it may have been easier for the Classics
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to operate and manifest a colonized academia throughout the years. As when marginalized voices are
silenced and not represented, the canon is speaking to a very specific audience, white, usually high
income, and predominantly male, which turns away any prospective scholar who may not fit one or
more of these categories.

1.5 Classics as an Instrument for White Supremacy
With an increase of attention on Alt-Right and white supremacist groups in our modern society, it
is more pressing than ever to work on decolonizing the Classics. Many of these groups have found ways
to trace their ideologies back to the Classics. These groups are not using the Classics with reference to
the entirety of the ancient world, as supporters of decolonization would have it, but rather focus
narrowly on ancient Rome and Greece. The association between white supremacy and the Classics is
detrimental to marginalized groups, and the Classics themselves, for a number of reasons. As Page
DuBois, a contemporary Classicist who has investigated the dangers of this affiliation, argues, “I fear
not only that such arguments will succeed in communicating their monolithic and polemically reductive
ideas of the ancient world to readers, but also that classics as a field will wither like Egyptology because
of its association with such reactionary ideas”.36
Although many of the references these groups make to the Classics are inaccurate or incomplete,
that is not necessarily a reason to ignore them. Instead, we may work to identify what it is within the
Classics that draws them to make such conclusions and comparisons. In what follows, I will look
carefully at what elements of the discipline these groups use to support their claims about race
specifically, since many of these groups still look to the Classics for authoritative precedents for their
ideas.
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Take for example how some received the British-American T.V. mini series Troy: Fall of a City
that appeared on BBC One and Netflix in 2018. The show did not amount to much in the public eye, but
what attention it did receive was mostly racist backlash. The decision to cast Black men as Achilles,
Aeneas, Patroclus, the god Zeus, and others, was critiqued by many of the show's viewers. On a series of
reddit threads and T.V. show reviews many are disturbed by the casting decision, claiming that the BBC
needs to stop ‘blackwashing’ the Greek gods, while other viewers are claiming ‘its what Homer would
have wanted’.37 One reddit user went as far to suggest, “google image search ancient Greek art, where
are the Blacks?”, when in reality we have already seen that the art and sculptures of ancient Rome and
Greece were painted, even to the point where various skin tones were painted to represent peoples from
all corners of the ancient world. Afterall ancient Greeks never tied their Greek identity to that of race,
but rather culture.
Here, unlike other racial theories these white supremacists may hold, they do call on ancient
literature, stating that Achilles is described in the Iliad as having blonde hair, so therefore he must be
white. But it is not an assumption that we can use to gage the races of other gods or heroes. For example
in the Odyssey, “Athena is said to enhance Odysseus’ appearance magically: ‘He became black-skinned
(melagkhroiēs) again”,38 therefore making it hard to distinguish the races the Greeks saw their gods and
heroes to be, and even themselves. One review comments on the casting decision saying, “there's an
agenda folks: deconstruct white mythic heroes to nothing more than Africans”, 39 yet the casting decision
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seems to be more in tune with deconstructing the agenda of age old Classicists who have made the
Classics synonymous with being white. And being black is not synonymous with being African.
Regardless of differing descriptions about race within the actual texts themselves, it remains true
that seeking white supremacist ideals from the ancient Romans and Greeks bears difficulties, given their
differing opinions on race than we hold today. As Zuckerberg points out,
White supremacy is less easy to retroject onto the ancient world, which
had no meaningful concept of biological race, as many scholars have
shown. But although whiteness is not a meaningful concept to apply to
antiquity, that conceptual lacuna has not stopped the Alt-Right from using
ancient Greece and Rome to fabricate a cohesive transhistorical “white”
identity and a continuity of “European” or “Western” civilization for
themselves.40
Even when white supremacists are not able to draw on examples from actual ancient texts to make their
arguments, they do not hesitate to draw on the Classics to justify certain theories they have about race.
Whether or not they are able to find ‘concrete’ evidence for racial superiority or inferiority within the
ancient texts of the Classics, we may run a risk if we ignore them or write them off as classically
uneducated. Instead, the burden is on experts to attempt to critique models or views of the Classics that
uphold, even unwittingly, racial theories, regardless of whether the ancient Romans and Greeks thought
the same.
The examples listed in this part are only a small group compared to the massive reality and rate
at which white supremacists are using the Classics to promote their ideologies and propaganda. And as
critics of white supremacist Classics have shown, the model of the discipline which lends credence and
support to the ideologies of hate groups is one that leaves students with an idea of the classical world as
“white.” Throughout time, this white image has been put on a pedestal and preferred to other non-white
images of the ancient world. The white image of the Classics is curated too by the canon of the Classics.
The core texts of the Classics curriculum come from white male authors; Ovid, Virgil, Horace, Cicero,
40
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Homer, Euripides, etc. These authors hailing from Italy or Greece remind us that the canon of the
Classics is not the canon for the ancient world, but for the ancient Romans and Greeks.41 Despite the fact
that the Roman Empire reached across the entire Mediterranean Sea, Northern Africa, and into Western
Asia, accounting for millions of people, there are very few voices in the Classical canon that belong to
women or people of color. Because the voices of white men are being heard more frequently throughout
the Classics, it is easier for the Classics to foster an audience bearing those same attributes. This
combination can sometimes develop white supremacist or anti-feminist ideologies. And for those
reading ancient white men depicting a patriarchal society, they are more likely to have their agendas be
fueled by such ‘evidence’. By not correcting or critiquing the attitudes of the Romans and Greeks the
Classics is complicit in promoting these attitudes as non-problematic.

1.6 The Classics as an Instrument for Anti-Feminism
Another issue that arises with an exclusive canon, as articulated by Zuckerberg, is that “by
turning frequently to authors such as Marcus Aurelius and Ovid, white supremacists attempt to
perpetuate the idea that white men are the guardians of intellectual authority, especially when such
authority is perceived to be under threat from women and people of color”.42 This problem arises from
both the canon being predominantly composed of texts by white men, whose elite voices are often
championed as the foundations of Western civilization.
According to Zuckerberg, particular attention should be paid to the idea that ancient Greek and
Roman literature is perceived as ‘under threat from women and people of color’. Many white
41

It could be argued that the Classical canon is so inherently white that everything or anyone associated
with the canon, ‘becomes’ white themselves. I thought first about this issue when several friends of mine
assumed that St. Augustine of Hippo was white, or of Italic descent, when in reality he was born and lived
in Carthage, located in Northern Africa. My suspicions of this issue increased when I discovered different
online articles discussing the race of St. Augustine and how it is usually misrepresented. To me, this is
due to his association with the Classics.
42
Zuckerberg, Donna. Not All Dead White Men: Classics and Misogyny in the Digital Age. pg. 4.
31

supremacist and anti-feminist groups are convinced that the Classics are “under attack by the ‘politcaly
correct’ and ‘social justice warriors’ in US classrooms’. 43 Several majority male, anti-feminist groups,
who usually appear on online forums, such as Reddit, turn to the Classics in order to promote their ideas
that women are inferior to men, should only work in the house, and are to be treated as sexual objects.
Unfortunately these groups have a much easier time ‘backing’ up their claims with ancient literature, as
it is not uncommon for these predominantly male taught texts to be full of misogynistic viewpoints.
Not only do texts from antiquity promote patriarchal views that are then adopted by such
anti-feminist groups, but even modern translations of such texts have included their own, new forms of
sexism. That is, these translations not only translate the patriarchal words of antiquity, however they also
add modern, and therefore skewed, biases on gender and sex. Most recently Emily Wilson, translator of
The Odyssey, has received great attention and critique solely for being the first Women to translate and
publish The Odyssey with a major publishing company.44 In her author’s note, Wilson states, “I try to
avoid importing contemporary types of sexism into this ancient poem, instead shining a clear light on
the particular forms of sexism and patriarchy that do exist in the text, that are only partly familiar from
our world”.45 Wilson goes on to explain a common theme through many modern translations of ancient
texts by her male counterparts, that is using derogatory language, not represented in the original Greek,
but rather added in English translations in order to portray and fit a modern, sexist, mold. Wilson
recounts the example of the killing to female slaves by Telemachus. The female slaves are hung on the
account of sleeping with certain suitors, because of this in many (male) translations of this scene they
write not that such ‘women’ were hung, but rather “whores” or “sluts” were hung. Wilson writes such
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translations as “a level of verbal abuse that finds absolutely no analogue in the Greek”.46 In the original
Greek, Telemachus only calls for the hanging of αι, or rather the feminine article simply refers to ‘those
female people’, Wilson translates simply as ‘these girls’. Although classical texts are littered with
patriarchal themes, it is not uncommon to see additional modern stereotypes and biases against women
penetrate our english translations.
Not only do such patriarchal additions alter the original Greek of the text, it also skewes the
justification of such womens’ deaths. Wilson writes that adding such additional sexist views “suggest
that these women are being punished for a genuinely objectionable pattern of behavior, as if their sexual
history actually justified their deaths”.47 Wilson’s decision to translate such passages with more accuracy
in consideration to her male counterparts, has subjected her to vast amounts of criticism. Her translation
has been cited as ‘radical’ and in the instance of one critique, has even gone so far to warn readers that
her translation may be distorted given that she must have an ulterior ‘political agenda’ due to being a
woman.
Such skepticism comes exclusively from Wilson’s gender. And even without reading Wilson’s
translation, there are certain advertising ques that hint at the struggles of being a woman in the Classics.
That is, Emily Wilson’s name is nearly always followed by the tagline, ‘First Women Translator of The
Odyssey.’ As if her gender is the entire makeup of her translation. Two important, if not more important,
notes that are often excluded from such heading is that 1. She is the first person, regardless of gender, to
write a translation of The Odyssey that has the exact same number of lines as the original Greek, and 2.
She is the first person, again regardless of gender, to translate The Odyssey in a regular meter. Her
identity as a woman that often overshadows these feats show us the reality of being a female in a male
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dominated field. Afterall, we might also ask ourselves why a story dating back to 1170 B.C., with its
first English translation dating to around 1615, even took this long to be translated and published by a
woman.48
Anti-Feminist groups argue that in order to ‘save’ western civilization a patriarchal society must
continue to be enforced, which is why so many feel that the rise of feminism is a direct attack on both
the Classics and the western world. These ancient texts tend to prefer women to stay in the house; they
state that women have a ‘low capacity of self-control’49, that the ‘weakness of the feminine mind’50 is a
dangerous and undesirable thing, and quite blatantly that, ‘women are inferior to men’51, that their only
role was to bear children for the men, etc. The list could go on and so it becomes more clear how much
easier it is for these anti-feminist groups to call upon ancient literature in order to dehumanize and
inferiorize the women around them.
Arguably, the decolonization of the Classics can only begin to be achieved when marginalized
voices are presented in the canon in order to challenge the patriarchal voices of the many dead white
men who currently dominate the canon. These conflicting voices would provide those interested in the
Classics with a better understanding of what the ancient world was actually like. By silencing the voices
of marginalized groups, far too many times do the voices of white supremacists or anti-feminists become
amplified and skew our notions of the ancient world.
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1.7 In Conclusion
These groups are problematic for many reasons, but their call upon the Classics should be a
warning to modern Classicists the dangers of upholding a colonized Classics. It is hard to decide
whether to give these voices a platform, and although I don’t necessarily agree that they should be
amplified, they definitely should not be ignored. Regardless of their sometimes misuse of the Classics,
we still need to address the issues within the Classics that lead these groups to identify with the Classics.
Of course we can not rewrite history and change the misogynistic lifestyle of the ancient Romans and
Greeks, but to decolonize this aspect, and to represent the usually silenced voices of women and people
of color in our Classics classrooms, is just the first step in making the Classics more inclusive and
accessible to other voices. And as we have seen some of ancient Roman and Greek history has been
fabricated throughout time in order to better accommodate the viewpoints and agendas of certain groups.
Decolonizing this aspect would include relearning the entirety of the ancient world, not just that of the
Romans and Greeks, to refresh our memories on the ancient world’s views on race and just how much
they differ from modern views, to include more voices of color and cultures from non-white
civilizations, etc. The inclusion of exposing the ‘myth of whiteness in classical sculpture’ in the
classroom is just one starting example on how to break down the reality of whiteness being portrayed as
the heir to western civilization, and the sole provider of the Classics.
Although much of this first part examined the detrimental links between colonization, the
Classics, and alt-right or anti-feminist groups, it is important to note that these links are not only found
by extremists groups. Rather these links can also be ignored or promoted by everyday classicists. As we
continue to analyze the decolonization of the Classics, next we will move to examining the underlying
biases that are present in certain pieces of classical academic literature.
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Part Two

Lost In Translation: A Never Ending Antiquity

36

2.1 A Roman World Nostalgia
In this chapter, our investigation will focus on texts produced by professional academics in the
Classics. Specifically, we will analyze four texts written in the 21st century, which retell Latin’s literary
history and explore its relationship to the histories of Rome and Greece: A Natural History of Latin
(2004) by Tore Janson; Latin: The Story of a World Language (2009) by Jürgen Leonhardt; Long Live
Latin: The Pleasures of a Useless Language (2019) by Nicola Gardini; and Ad Infinitum: A Biography
of Latin (2007) by Nicholas Ostler. To judge from their titles and their publishers, these texts, for the
most part, look to engage a non-specialist, public audience. Our goal is to expose in these studies the
presence of some of the same problems that were addressed in the first chapter: a tendency to overlook,
downplay, or actively strengthen the connection between Classics and white supremacy, eurocentrism,
anti-feminism, colonialism, classism - as well as their negative effects. By looking at this subset of texts,
this analysis will show, then, how some experts are complicit in propagating such ideologies among
their audience. Whether by using light language around the issue of Roman slavery, or by uniformly
justifying Roman conflicts, or by describing Latin in triumphalist terms without considering the effects
of colonization - all of these literary histories skew our perceptions of the ancient world.
In what follows I will revisit such Latin literary histories, keeping in mind the critical concepts
explored in part one. Whereas the first chapter considered the dangerous ways the Classics are used to
justify racism, sexism, and colonization in our media or modern world, here we will uncover not only
how these dangers are apparent within present-day scholarship , but also how they have become inherent
to the Classics.

--
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We have had over a thousand years to digest and interpret the world of antiquity. But much like
when anything comes to an end, a certain nostalgia is not far from settling within us as students of the
Classics. As early as Romans, living the same time as Christ, yet spending their time writing down the
battles of their great grandfathers, to Michelangelo sculpting in only white marble as a nod to ancient
art, all the way up to modern fraternities and sororities upholding traditional toga parties: a longing for
the ancient world throughout history and today is more prevalent than one may imagine. Nostalgia, too,
is at the heart of contemporary literary histories under our microscope. Olster writes, “Latin, once the
sound of Europe’s distinctive view of the world, is now a universal academic code, but also a thing of
nostalgia. Latin, having been the no-nonsense voice of Roman power, and then the soaring mood-music
of the Catholic Church”.52 Unfortunately, it is easy for this nostalgia to penetrate our perception of the
Classics. The consequences remain to be analyzed.
Many of us have a basic understanding of what nostalgia is: a longing, sentimental, feeling for
the past, particularly for a past time that we know may conceptualize as ‘better’ than it actually was.
Recent research by Dr. Krystine Bach has deepened our conception of nostalgia, detailing its function as
a highly social emotion; nostalgia is a unifying emotion, enhancing one’s ability to connect with other
people. Nostalgia and history are, of course, intertwined. As Dr. Bacho explains, nostalgia plays a key
role in motivating the search for a sense of identity through historical social groups.53 In Classics more
broadly, and in these literary histories specifically, nostalgia often features in scholarly analysis,
signaling a longing for a sense of unity with the Greco-Roman past.
This nostalgia takes many forms, from idealizing Roman power and military conquests, to the
desire to return to a patriarchal society. Ancient art has been put on pedestals so much so that many
attempt to do the same with their history - whether or not that history righteously deserves to be put on a
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pedestal. Though the idealization of the Greco-Roman past is not not always recognized or made
transparent, when looking at just two subtitles of our recent literary histories, we can easily spot its
prevalence, in even the smallest of ways. Two of our authors frame their accounts of Latin’s history in
striking terms: as “The Story of the World’s Most Successful Language” and “Story of a World
Language.”
These titles, along with the actual contents of these books, suggest to us that our Latin literary
histories may be held captive by such nostalgia, that their aims are not necessarily to critique and
examine the ancient world for what it was, but to create a narrative that justifies parallels of the ancient
world being built into modern societies. Their titles seek to attract readership with 21st century
worldviews and values to Latin’s story, by indicating that Latin fits easily within our ideas of ambition,
capitalization, success, and globality. The longing for a type of unity and identity with a powerful and
literate, artistic yet blood-thirsty, world of Romans, is deeply prevalent in the Latin literary histories of
the modern Classics.

2.2 Names are Important Pt. II
As mentioned throughout this project, names are important in the world of Classics for several
different reasons; we have already examined the implications and consequences of the name ‘Classics’
alone; and we will see how the titles of our Latin literary histories further perpetuate the idea of the
Classics, the ancient Western worlds of Rome and Greece, as being of the highest quality and
subsequently being the standard and model for the Western world. As we move to look closely at how
works by classical academics frame their accounts of Latin’s evolution, the names of their projects take
on special significance, offering the first hint as to the content of the rest of the book, as well as the
author’s particular angle. As noted above the titles read as follows, Ad Infinitum: A biography of Latin
(Olster), A Natural History of Latin: The Story of the World’s Most Successful Language (Janson), Latin:
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Story of a World Language (Leonhardt), and Long Live Latin: The Pleasures of a Useless Language
(Gardini). Olster, Leonhardt, and Janson’s research all include a history of Latin from the early days of
Aeneas docking in Latium and adopting the native language of the Latins, up into Latin’s role in modern
political and educational spheres. Although Gardini begins similarly with Latin’s roots, his approach
changes as he examines the Latin language, particularly its stylistics, through ancient Latin writers and
poets.
Titles such as ‘biography’ and ‘a natural history’ help us conclude the historical approach such
authors took in reproducing a timeline of Latin. However, as we will see more in the next sections, such
biographical and natural approaches may, in reality, offer us fragments of Latin’s lifespan as such books
tend to gloss over Latin’s role in Roman colonization efforts and expansion.
Gardini’s subtitle, “Ode to a Useless Language”, ironically misinforms the reader on how the
author himself views Latin. Possibly meant to be an eye-grabbing, playful nod at Latin’s current role as
a ‘dead’ language, Gardini quickly reassures his readers that, to him, the question, “‘What’s the point of
Latin?’—perhaps posed unassumingly—rests a violence and an arrogance, an assault on the world’s
richness and the greatness of the human intellect”54. Rather than humoring the utility of Latin, Gardini
points out the naivety, or ‘arrogance’, of those who see no utility. He then goes on to his
semi-auto-biographical account of Latin through ancient Roman texts; texts of which only a few of the
world’s educated persons will have read.
Similarly, the two subtitles, Janson’s “The Story of the World’s Most Successful Language” and
Leonhardt’s “Story of World Language”, offer not necessarily the intentions of the authors, but rather
illuminate their biases. How do we measure a language’s success? And what qualifies as a world
language? The answer could be as simple as whichever language has the most speakers worldwide.
Today, Chinese holds that title for having about 1.3 billion native speakers. If we apply this logic, then
54
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with no doubt our modern world should unanimously consider Chinese the world’s most successful
language, or as a world language. However an English speaker may disagree, regarding English - the
world’s third most spoken language - as the most successful, citing its place as the lingua franca of
academic research. The point here is that a language’s success is often solely perspective. In the Western
world, English may be regarded as most successful since one can travel through North America and
parts of Europe and South America getting away with speaking only English. But in the East, the same
may be said for Chinese. This division shows us that there is no one world language. And when debating
which is most successful, let’s bear in mind that these languages are still spoken today; Latin of course is
not.
Even if we just look at the ‘success’ of Latin when it was ‘alive’, we would run into the same
problems in defining its success as we did with these three modern languages. Latin managed to spread
across the entire Mediterranean, spanning from North Africa as far as Great Britain. But under what
circumstances? One common thread between Latin, English, Spanish and Chinese is that their ‘success’
is most likely linked to their expansive colonization efforts. Their success is not necessarily due to the
likeable-ness of the language, or even the languages’ simplicity, but rather survival. Even in China,
despite efforts in the 1950’s and 60’s to ‘simplify’ the language, Chinese still dominated as the world’s
most spoken native language for the eternity of the 1900’s. Even with the use of traditional Chinese,
seen generally as more ‘complex’, that preceded the 50’s, the language still held the world’s largest
population of native speakers. Therefore, this population grew not due to the language’s simplicity, but
rather China’s increasing population, and colonial involvement in other Asian countries.
It may seem almost ironic to label a dead language the world’s most successful. And I am not
trying to ignore or descale the impact Latin has had, regardless of its death, on our Western world.
Medicine, law, politics, religion, the list goes on. Perhaps this is how we are measuring a language’s
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success, not with its life but with its afterlife. If that is the case, how did Latin outperform the languages
of ancient Greek and Sanskrit? Or any languages for that matter, given that there are about 573 known
extinct languages. When we give Latin the title of the world’s most successful language, we are
comparing it with something inherently good, i.e. success. However Latin’s “success” - whatever that
entails - did not come without a cost; nor did it stem from chance popularity, but rather as a tool of
survival.
Latin is a language with strong ties to colonization. The correlation extends from ancient,
Latin-speaking Romans colonizing the Mediterranean, to the imperial, Latin-reading British colonizing
the Americas. With imperial powers embarking on colonization efforts comes large groups of native
tribes and civilizations forced to adapt to, and be enslaved to, new customs and peoples. In fact in just
five centuries of Roman rule, various colonized lands went from having about sixty languages, to just
twelve.55 The importance of learning Latin as a mechanism for survival is clear in this harsh drop of
languages. And although Nicholas Ostler states in his Ad Infinitum: A Biography of Latin, the spread of
Latin was never an “object of Roman policy”56, we have, in direct contrast with this statement, accounts
of emperor Claudius withholding Roman citizenship from anyone unable to speak Latin.57 And in the
words of Cicero, “It is not so much creditable to know Latin as it is a disgrace not to”.58
Therefore we see that it is not necessarily transparent to state that the spread of Latin was never
on the agenda of the Romans. There was considerable social pressure surrounding the acquisition and
mastery of Latin. Ancient Romans, and those colonized by them, would not have considered knowledge
of Latin a trifling luxury, or its study a trivial past time, rather a necessity. Olster does allude to this
point when he notes, “Romans’ attitudes to others’ languages and traditions as spoken in the provinces
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were always dismissive”,59 an attitude great enough to impact Roman policy in ways noted above.
Jürgen Leonhardt diminishes such language propaganda in his, Latin: Story of a World Language when
he states, “The fact that Latin was the language of power in Rome [does not] mean that the Romans
forced their language on the empire. The type of language imperialism practiced by modern national
states, leading to the cultural conflicts that are all too well known to us, did not exist in the Roman
Empire in this form”.60
Language imperialism, or simply the imposition of a colonizer’s language on those being
colonized, was prevalent throughout ancient Roman colonies all the way down to their coins. Simply
changing the currency of a colonized land, inscribed with Latin phrases and words, or Roman emperors,
forces the colonized to be in direct contact and conversation with Latin everyday.
The names and titles of these Latin literary histories are extremely telling of the authors’
positions on Latin’s role in the ancient, and modern, world. Latin’s place in our modern world could
have only been achieved through both Roman colonization efforts, as well as a very telling nostalgia that
followed throughout the centuries that led imperial nations to mimic Roman expansion and colonization.
Latin being the language of those in power, directly led to a type of language imperialism that placed
Latin as a necessary language to learn and know in order to make a living in the Roman empire, and
ultimately the majority of the ancient world given the empire expanded over the entire mediterranean
and more, from North Africa to Great Britain. To ignore this language imperialism in modern Latin
literary histories falsy presents Latin as a language destined to persevere throughout the centuries, rather
than a language of those in power inflicted on the colonized to learn in order to survive.
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2.3 Antiquity’s Best Kept Myth: The Slaves Were Happy

Many of the Latin literary histories under scrutiny in this chapter downplay, or ignore, the
severity and magnitude of slavery in the ancient world. In Latin: Story of a World Language, not only
does Leonhardt neglect to examine the role of slavery in Latin’s spread, but he fails even to mention the
word ‘slavery’. Gardini, in his Long Live Latin, The Pleasures of a Useless Language, has a chapter
entitled “A Divine Alphabet’ which presents a brief history of Latin, not entirely through
historical-linguistic evidence, but mainly through the words of Virgil in his Aeneid,the tales of Hyginus
in his Fabulae, and Giovanni Boccaccio in his De Mulieribus Claris. The myths, and retelling of such
myths, in Gardini’s chapter reproduces an elite Roman way of thinking about Latin as a ‘fated’ language
with a ‘divine alphabet’. His history playfully deploys the words of Juno, Apollo, and Carmenta when
discussing the creation, formation, and expansion of the Latin language, but falls short of including how
Roman colonization efforts and mass slavery forced a language upon the conquered and oppressed.61
The reality, as specialist scholarship continues to show, is that the expansion of the Latin language and
slavery are intertwined. This section will show how that reality is altered when such Latin literary
histories understate or exclude the role of slavery in the Roman world, and in the spread of Latin.
To understand this entwinement between Latin language expansion and slavery, we must look
elsewhere to unpack the realities of Roman slavery as such information is largely excluded from our
selection of recent Latin literary histories. The opening lines of Kyle Harper’s Slavery in the Late Roman
World, A.D. 275-425 offers a salient starting point. Harper reminds us that “the Roman empire was home
to the most extensive and enduring slave system in pre-modern history”,62 yet both the basic facts, and
the hard truths, of Roman slavery is overlooked in our Latin literary histories.
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Although much is lost to antiquity, the density and magnitude of Roman slavery is not. Not only
does Augustine of Hippo tell us that “nearly all households” owned slaves, Harper reminds us that there
are “hundreds of more humble testimonies” to slavery: “a receipt for a Gallic slave boy sold in the east,
a reading exercise teaching young boys how to dominate their slaves, a report of a slave who broke
down watching his wife being flogged”.63 Roman society, and importantly the Roman economy,
depended heavily on the capturing, buying, and trading of slaves. The Roman slave market was a pillar
in maintaining everyday life in ancient Rome. The harsh realities of the ancient Roman slave market and
system is explicated by Harper: “the existence of the slave in the market, the need to subject the slave to
complete ownership, determined those inescapable symptoms of slavery: deracination from family and
community alliance, lack of social honor, subjection to brutal domination, and exploitation of the slave’s
body, its productive and reproductive capacity”.64 To exclude narratives that recount critical and indepth
analyses of ancient world slavery in our Latin literary histories do not allow the reader to fully grasp the
everyday lives of those living in the Roman empire, let alone better understand the role slavery played in
the history, and eventual spread, of Latin.
Neither do we have to guess attitudes that the Romans held about slavery. The Roman author and
lawyer Florentinus gives us a glimpse of ancient Roman attitude surrounding slavery when he speculates
the philology of the word servus (slave) and writes, “the name ‘slave’ (servus) derives from the fact that
commanders sell captives and by this custom ‘save’ (servare) them rather than kill them”.65 The
perspective of slavery in the Roman world continues to be seen through the lens and words of the
ancient Romans, and not that of modern ones. Even on the subject of slavery, Romans were able to
justify such actions, whether it was believing they were fated to conquer, and in the eyes of Florentinus

Harper, Kyle. Slavery in the Late Roman World, AD 275–425. pg. 4.
Harper, Kyle. Slavery in the Late Roman World, AD 275–425. pg. 35.
65
Harper, Kyle. Slavery in the Late Roman World, AD 275–425, pg. 34.
63
64

45

and the like, fated to ‘save’ those they’ve conquered. These terms surrounding fate and salvation are no
foreigners to even modern day colonizing vocabulary.
When discussing Roman expansion, Olster states, “first, and probably most important, when the
Romans defeated an enemy, their usual practice was not to destroy its city and drive out or enslave its
people, but rather to demand tracts of land from it”66. Although the acquisition of land played a great
role in the Romans’ motivation for expansion, to state that their ‘usual practice’ was not to ‘drive out or
enslave its people’ is misleading. Because there is no further explanation surrounding the process of
enslavement in Olster’s passage, the reader is led to conclude that Roman enslavement perhaps was not
a significant factor in the construction of society. In reality, it is estimated that at the time of the Roman
Empire, the slave population was equal to the population of freedmen67. This shows us that land
acquisition was not the only motivation or consequence of Roman expansion, and that the Romans
understood just how much the structure of their society depended on the exploitation of the conquered.
It is worth noting that, when describing Roman colonization efforts, Olster does not explicitly
use the word ‘colonization’. Neither does it appear in the rest of his book. The avoidance of this word,
‘colonization’, appears to be a theme throughout many modern, public-facing studies of the history of
Latin.68 Rather than retelling Roman expansion as colonization, that is, with a view toward the cultural
and social impact on the conquered, Olster discusses Roman expansion in a strict military historical
sense. Although it is true that the Romans fought and won several wars around the Mediterranean,
expansion through war does not mean that colonization was not present.
When retelling Roman expansion through militaristic means, ideas and misconceptions
surrounding power, divine right, and ethical justification, it clouds our understanding of how ancient
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peoples, specifically Romans, acquired power and land. In A Natural History of Latin: The Story of the
World’s Most Successful Language, Tore Janson writes on Romans and their wars, “they were always
just and law-abiding. It is true that they were waging war almost all the time, but their wars were always
righteous, and had been prompted by some insult or injustice that the Romans felt they had suffered”.69
Janson’s audacious and moralizing claim about Roman military practices cannot be accepted at face
value. It presents readers with the same problem we faced when considering the politics of declaring
Latin a ‘world language’, or the ‘world’s most successful language’: the problem of moral and ethical
authority. Who is in charge of deeming all Roman wars justifiable? According to what philosophical
criteria?
Problems of basic interpretive protocol and one-sided evidence also interrupt Janson’s
soapboxing. After all, in the case of learning about ancient wars, we are always reading, or translating,
accounts of wars that may be thousands of years old. And in the case of the ancient Romans, the
majority of war accounts that we read that the Romans were involved in, come from the Romans
themselves, and almost never from their opposers. Naturally, this may make it easier to assume that the
Romans were always justified in their military conquests, when in reality these Roman war accounts, by
and for Romans, serve as a type of militaristic propaganda. We are no strangers to this type of
propaganda in our modern world, however it is important for Classicists to tread with caution when
introducing the idea that all Roman wars were ‘righteous’.
Not only are we, most likely, fed with just one side of the story, but these stories are also
oftentimes much farther removed from the actual event than one may think. Out of all Latin texts and
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inscriptions, .01% come from Ancient Rome 70. When we read about the great wars of the Ancient
Romans, we are already reading about them from the perspective of a ‘modern’ Roman (writing
after/around the birth of Christ) who is nostalgic for the tales they have been told about Ancient Rome.
(As stated previously, the nostalgia theme surrounding the great power of Ancient Rome, is nothing
new.) So when we read things, such as the excerpt from Janson’s book, stating that “all Roman wars
were righteous and justified”, we must think critically about whose history we are reading. We do not
read the stories of the conquered, and too few many times do we have the chance to read the stories of
the enslaved.
This problem tends to run across the discipline, as this distortion of slavery is mirrored in several
ancient language learning textbooks. We’ve explored the pragmatic consequences of studying a
euro-centric ancient world in part one, and how studying only ancient Rome and Greece excludes a great
deal of cultures, languages, and peoples in our understanding of the ancient world. Not only does a
narrow focus on Rome and Greece distort the ancient world, but now writing from a strictly Roman
narrative perpetuates such exclusion. This Roman narrative is linked through the theme of nostalgia,
which upholds Roman ways of life through idealizing aspects of their culture, which includes anything
from the intellectual poets of the Roman empire, to their many military conquests. The narrative
therefore is skewed toward catering to a Roman’s attitude.
Here we will digress momentarily from our investigation of modern Latin literary histories to
explore how these problems - specifically with reference to the issue of Roman slavery - manifest in
many ancient language learning textbooks. To a Roman the slavery system would be so engrained in
their everyday life that they wouldn’t necessarily think to critique or abolish it. Yet in America, a place
which prides itself on abolishing slavery more than 150 years ago (regardless of institutional forms of
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slavery still being in practice), there is infrequent critique of Roman slavery in our Latin literary
histories and ancient lanugage learning textbooks.
On one hand, even today, historical and cultural aspects of the ancient world are often introduced
to students in the context of a language class, that is Latin or ancient Greek. As a result, grammar and
language usually take first importance, whereas what we learn about the everyday lives of ancient
people are left in the hands of language textbooks. And too often these textbooks paint the picture of a
happy family; mother, children, slaves and all, completely ignoring the reality of ancient slavery. in the
context of language classes, it is easier for students and teachers alike to focus so much on grammatical
concepts, that they are not fully digesting the actual content of what they are trying to decipher. Latin
teacher Erik Robinson explains exactly this in his article, “The Slaves were Happy’: High School Latin
and the Horrors of Classical Studies”, when he discusses reading a passage from Caesar's Commentaries
on the Gallic Wars with his high school Latin class. Even just one line, which reads, “Itaque omni senatu
necato reliquos sub corona vendidit”, or, “And so, with the whole senate having been killed, he sold the
rest into slavery”, Robinson notes that, “one cold sentence contains in eight words all of the suffering of
slaughter and slavery, but it is used today primarily as a convenient spot to review the ablative
absolute”.71
The myth of happy slaves is not unique to the Classics. Three Virginia state-issued textbooks
alone have received backlash for referring to the slaves as ‘happy’ when discussing slavery in
America.72 Whether its slavery in the Americas or slavery in the ancient world, our textbooks are crucial
indicators of how students will percieve such acts. Yet there are strong ties to ancient and modern
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slavery, as Harper points out, “Roman slavery stands as the true ancient predecessor to the systems of
mass-scale slavery in the New World”.73
Robinson critiques the popular Cambridge Latin Course, being one of the most widely-used
texts to teach introductory Latin in American high schools, as he points out the familial relationship the
slaves have with their masters. He writes, “books like the CLC prepare students to encounter slaves in
accounts of Roman life, but they also pave the way for students to receive these works as the Romans
did by giving them the “Roman attitude” — viewing the slaves as a comedic foil, and taking their
suffering as a joke”.74 These ‘Roman attitudes’ are present both in such language textbooks, but also in
our Latin literary histories. We saw such examples in Gardini’s mythical history of the Latin language,
and from Janson’s remark that all Roman wars were ‘justified’.
The ‘joke’ is an important aspect in curating Roman, as well as modern, attitudes surrounding
slavery. It is very typical for beginning Latin and Greek textbooks to not only depict the slaves as happy
and living seamlessly with their masters, but also for them to constantly be the butt of the joke. Roman
and Greek plays give us an insider look on ancient attitudes towards slavery. However instead of
critiquing such attitudes, classical language textbooks and Latin literary histories are more likely to
uphold these same attitudes, therefore shaping and distorting one’s perception of the reality of slavery in
the ancient world. Comedy and slavery are intertwined to the anient Roman citizen. Ancient Greek and
Roman comedies have served as a type of propaganda that promote slaves as aloof in such a way that
‘justifies’ them deserving brutal and unfair treatments. In ways the normalacy of slavery, as depicted in
such plays, has seeped into our understanding of our depiciton of such slavery. Although considered
‘normal’ in the ancient world, this normalcy does not lessen the harsh reality for slaves. There are ways
of understanding and teaching that although considered normal for ancient Romans and Greeks, slaves
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still endured brutal punishments and were forced to do hard labor. As much as we can marvel at the
seven wonders of the ancient world, we must also consider the reality behind their construction. That is
being constructed primarily by slaves. And no small task were these constructions, take for example just
one of the pyramids in Egypt and note that it consists of roughly 2 million stone blocks, that weigh
anywhere from two to thirty tons.75 In Kelly Dugan’s article, “The “Happy Slave” Narrative and Classics
Pedagogy: A Verbal and Visual Analysis of Beginning Greek and Latin Textbooks”, she notes and
critiques this sense of normalcy in the aforementioned popular beginning Latin textbook, the Cambridge
Latin Course, in their subtle, yet persistent, ‘bullying’ of the family’s slave, Grumio. She writes, “The
sanitation and normalization of slavery as exemplified by Grumio in the Cambridge Latin Course has
allowed slavery to become a comfortable topic and to escape critical analysis where it is needed most”.76
In the same book, the Cambridge Latin Course, we continue to meet the members of the family
whom the book centers around. We immediately meet the family’s two slaves, Grumio and Clemens.
Clemens is described as a slave (servus), however Grumio is only described as the cook (coquus), when
in reality he too is a slave. The book does acknowledge slavery, but only when discussing other aspects
of Roman life. For example, in the ‘culture’ sections throughout the book, there is not one that explains
and deals specifically with slavery. Rather we learn about slavery throught the family members’
interactions with their own slaves. Caecilius, the father of the household (paterfamilias), makes a living
by dealing “slaves, cloth, timber, and property”.77 ‘Slaves’ being lumped together with property and
other matierial items, completely rejecting the human aspect of slavery. The closest we come to learning
more about the life of a slave is when we read, “the slaves who lived and worked in his [Caecilius’]
house and in his businesses had no rights of their own. They were his property and he could treat them
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well or badly as he wished''.78 There is no further elaboration on problems with claiming other people as
property, and the absence of this implies that there are none. That slavery for the Romans was different,
because it was the normal. On one hand these facts are presented to the students, yet the actual content
of what they are translating is fabricated to return slavery to a sense of normalcy. In just the third chapter
of the textbook, while students are learning to string together sentences with only one form of the verb
to be (es) and identify present-active- indicative-third-person verb endings, they are doing so by reading
a short story of Caecilius’ journey to the slave market. This early introduction to slavery is important for
understading everyday Roman life, however a more clearer picture should be added to better
understanding the harsh realities of Roman slavery.
The problem is not isolated within the Cambridge Latin Course, but rather appears in other
beginning ancient languages’ textbooks. In the textbook, Athenaze: An Introduction to Ancient Greek, a
line depicting slavery reads, “in the country, the slaves of farmers usually lived and ate with their
masters. Aristophanes’ comedies depict them as lively and cheeky characters, by no means
downtrodden”.79 Unlike the Cambridge Latin Course, here Athenaze presents no counter narrative to the
life of a slave. Therefore the picture that students formulate about slavery in the ancient world is one of a
happy family, masters and slaves alike. Not to mention Dugan reminds us that Aristophanes, the man
whom we’ve entrusted to depicting ancient slave life to us, “famously parioded philosophers and joked
about bodily functions”.80 It is also important to note that a comedy playwright has been deemed a
reliable source, even though we know the propaganda these plays served in belittling slaves, deeming
them inferior, and consistently making them a laughing stock.
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Speaking Latin and maintaining slavery were two everday practices in the Roman empire. Yet
the two are not indepthly taught together. It is rarely mentioned just how codependent the two were on
one another. Textbooks teach us Latin, and such literary histories teach us Latin’s history both all the
while excluding that in the ancient world learning Latin, for many, was not a privilege but a necessity.
That a factor of military conquest and colonization is the imposition of a new language, that becomes
deemed necessary to know in order to maintain a living in such newly colonized societies, both for
slaves and freedmen. Harper explains that “private slave labor was the foundation of literacy”,81 that is
many cultural and educational aspects of the ancient world were upheld on the basis of slavery.
Therefore not just students and our notion of teachers (who we may assume were all freedmen, but in
reality were mixed between freedmen and slaves) played a role in upholding the continuation and spread
of Latin literacy, but slaves as well played this role in the educational industries of the ancient world.
Latin textbooks do not put the modern day student in the perspective of an ancient one by explicating the
possibility of being taught by a slave, along with the realities of slavery; and Latin literary histories
leave out a crucial role in the spread of Latin when failing to acknowledge the importance, and
imposition, of learning Latin in order to function in the once ever-growing Roman empire.

2.4 A Deficient Defense & Who Studies the Classics
The past sections have explored certain faults of Latin literary histories in the ways in
which they have contributed to the construction of a colonizing Classics. Although the contents
of such books aim to provide the reader with a sense of the lifespan of Latin, the various motives
and modes of analysis operative in these books profoundly alter that sense. Looking closely at
the authors’ own descriptions of their motives and methods, found mostly in the prefaces of all
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their texts, this section will seek to help us better understand their different approaches to
framing Latin’s role in history, their respective ideas about Latin’s cultural importance, as well as
the personal biases that may shape their arguments. Although biases can be particularly present
in any or all aspects of life, they are still worth noting here in order to search for the most
accurate representation of the ancient world.
Among our authors, Olster is most aware of Latin’s controversial past and even it’s role
in forming contemporary Britain and the United States. He points to the foundational importance
of Roman politics in the respective governments of those countries to underscore the modern
significance of Latin. Olster writes in his praefatio (preface) that, “In the twenty-first century,
breakdown in good governance in countries all over the world have tempted foreign-policy
makers to reexamine the virtues of imperial-style intervention. The Roman model remains
implicit, and that is one reason why Latin’s importance remains controversial today”.82 It is true
that Latin’s colonial past has altered modern perceptions of the language, and his book does
illuminate how military conquest played a major role in the spread of Latin. But the exclusion of
any mention of colonization here or elsewhere in the text does make one question his admitted
ambivalence about the contentious nature of Rome’s past.
We have examined how Latin, in the framework of the Roman Empire, has an
inescapable tie to colonization. Now, modern scholars are rediscovering and more deeply
exposing just how influential imperial Rome was on modern western imperial countries like
Britain and the US and their practices of colonization. With the British Empire modeling
themselves after Romans, so much so that we see accounts of the British king Charles I sought
out help, during the British Civil War, from Vergil’s Aeneid, participating in a well known game
(at the time) known as sortes Virgilianae. A game in which one flips to a random page in Vergil’s
82
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most known work, the Aeneid, in order to seek advice, or predict one’s fate.83 And as stated
previously Roman slavery became the model for the slave system in North America. Other
places in the ancient world had systems of slavery in place, but the Romans perfected it in a such
a way that it was their model that got picked up by recently settled colonists on the shores of the
Americas. Therefore a critique of Roman expansion and explicitly calling out their colonizing
tendencies, is a critique on many modern nations; and because of this, it is a critique not many
are willing to make.
As we know, Olster is not alone in overlooking the word ‘colonization’. However there is
yet another common thread throughout each of these books, that is the idea that study of Latin is
the epitome of a classical education, one important instrument of colonization both ancient and
modern. And for many years this system of education went unquestioned. At times, these books the literary histories - serve as a type of defense as to why the educational system should stay
centered on the Classics. Leonhardt argues that Latin should continue to be taught because it is
‘crucial to the education and cultivation of the individual’, and that Latin is a ‘tool for
disciplining the intellect’.84 These claims, then, don’t argue for Latin’s practical applicability in
the modern world, but are rather rooted in a very particular and uniform view of the self.
Leonhardt feels he doesn’t need to take into account issues of utility or the plurality of human
experience.
Some more overt than others, Gardini explicitly states in his chapter “Ode to a Useless
Language”, that his book is a “defense of Latin and a tribute to it”.85 But what does it mean to
write a ‘defense of Latin’? And what factors and events would cause one to feel as though it was
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something that had to be done? This is where Gardini’s motive differs from those of our other
authors. Janson writes that his book was written with the goal to provide a ‘portrait’ of the Latin
language to its readers. He writes, “My idea is to communicate to the reader what we know about
a language and a culture which has had, and continues to have, a very great inﬂuence on us all.”
(Yet he also ignores that that great influence came at the cost of colonization).86 Leonhardt and
Olster write similarly about the hopes for their research.
Gardini elaborates on his need to write a defense of Latin. He states “the present
indifference toward Latin-though not universal-and often the rejection and boycott of the
language (even from on high, even from within) are symptoms of a systemic attack on literature
and on the functions that literature has traditionally served, and is still quite capable of serving,
better than any other form of knowledge or communication”.87 Gardini implicitly touches on the
critiques of the Classics explored in part one. However, instead of calling for the need to address
and reconstruct such issues with nuance, he takes a stance of stark opposition. He lumps together
all potential criticisms of the Classics and its proponents as he describes ‘systematic attacks on
literature’. While Gardini could be worrying about the external threat of college administrators
and politicians who want to shut down humanities programs, he also singles out threats from
within. His reference to those ‘boycotting’ and ‘rejecting’ the language take issue withthose
same people we saw anti-feminist and white supremacists (1.5 & 1.6) refer to as the ‘politically
correct’ or ‘social justice warriors’. Although viewed negatively by both these groups and now
Gardini, these ‘social justice warriors’ are searching for exactly that; social justice for and within
the Classics. However, these social justice warriors are often Classicists themselves, and their
“attack” on Latin literature is not necessarily a rejection of it or a hope that the language will fall
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out of use in classrooms. Rather these protesters call for a more realistic and honest examination
of the role of Latin in Rome’s, and the modern world’s, colonization attempts, as well as in
upholding classism, sexism, ableism, and racism. Although not as explicit, Leonhardt hints at a
point of view similar to Gardini’s when he writes, “dedicated Latinists would do well to set
aside the critiques of contemporary culture that they might feel moved to make”.88 Gardini and
Leonhardt are arguing for the continuation of teaching the Classics in a bubble of nostalgia,
protected from the concerns or moral judgments of the modern day. The critiques that Latin and
the Classics are facing are a result of the Classics integrating more and more with the modern
world. And although at times that integration generates negative and harmful effects, this
negotiation is still necessary for the continuation of an ever changing Classics. We have explored
the role of nostalgia in upholding the fascination, and discipline, of the Classics, and although
such nostalgia was present even in ancient times, we should also keep in mind how much change
would have had to be adapted in order for the Roman Empire to last nearly five centuries.
Although viewed as an attack by Gardini, these examinations of antiquity and the Latin language
are crucial for antiquities survival in a modern scene, and will be discussed further in part three.
The great purpose of these Latin literary histories, much like all books, is to spread a type of
knowledge to anyone who is willing to read. It is a nice idea to believe that these books are available to
anyone with an interest in the Latin language. However in these books’ construction’s of Latin’s lifespan
and its role in our modern world, and particularly in our modern educational sphere, they fail to
acknowledge the reality of who has access to a classical education - as well as the emergent conversation
about Latin’s relationship to colonization and social justice. Ignoring this can perpetuate greater biases
and skew the reality of the expansive ancient world. Afterall, it is not a coincidence that these four
modern Latin literary histories were all written by white men. Even if we overlook this, the prefaces of
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two of these books introduce another issue, that of classism. Again, it is important to examine the issues
that these authors may be blind to in order to critique what their histories say and miss. Even with
Ostler’s hinting of Latin’s problematic past, he still discusses in length the role Latin has played in his
family; he recalls using the same textbook to learn Latin as his father, and grandfather did. For many, it
may not be common to know someone who has deeply studied Latin, let alone their entire family. This is
a result of the status one needs to have in order to do so, that is access to an elite education. And during
the 60’s when private British high schools no longer required knowledge of Latin for entry, a change that
could pave the way for more students to have access to such an education, Ostler referred to it as
“Latin’s Winter”, worrying that such a change would lead Latin one step closer to extinction. Although
there is nothing necessarily wrong with Latin playing a generational role in Ostler’s family, it does help
the reader better understand the viewpoint in which Ostler sees and recounts Latin’s history.
Not only does Olster include the generational role of Latin in his family, but there is also a need
for him to briefly discuss his father and grandfather's involvement in British India, in which they both
fought on behalf of imperial Britain for the continuation of their control, and ultimately colonization, of
India. Olster mentions this personal anecdote in order to explain the events that took place after such
wars in India, which was the process of the British Empire dissolving into the Commonwealth. Although
not explicitly stated, the mere mention of this involvement could help paint a better picture for readers as
to why Olster fails to comment on the spread of Latin through Roman colonization attempts. He notes
this shift in British history, to explain that the British Empire was modeled after that of the Romans, but
with the dissolution of the British Empire, Roman based institutional models soon followed, such as the
decline of Latin language learners. However, the dissolution of the British Empire, now often celebrated,
is explained by Olster in a negative light; a shift that, as he argues, signaled a type of dismembering of
the Latin language. He writes, “Europeans have in fact been enthralled by the memory of Latin ever
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since it ceased to be our working language. But in the 1960’s the world was turning it’s back on it”.89
Not only does Olster draw on the idea of nostalgia and how it shapes our memory of Latin, which here
he argues left Europeans ‘enthralled’, but the entanglement of Latin in modern imperial nations and the
subsequent dissolution of such nations, is the world ‘turning its back’ on Latin.
Similarly in Gardini’s ‘defense of Latin’, he gives us an autobiographical approach to his
relationship with Latin. Although he states heavily on his carnal love for Latin, he also drops statements
such as, “Latin became entangled with my desire to climb the social ladder”, or “when I went to my rich
friends’ houses in Milan, where I grew up, I always made a good impression, precisely because of my
reputation as a good Latin student”. 90 Latin’s entanglement with a certain social ladder and status of
wealth, is not exclusive to Gardini.
Regardless of Gardini making his position of class clear in his preface with such remarks, his
comments on the Classics, and more specifically the literature canon of the Classics, being under
“attack”, should reveal to readers not only the classist, but rather elitist position, that Gardini is taking on
the issue. That is, the refusal to engage with such critiques or arguments. And refusing to build his
defense of Latin while being in dialogue with such voices that critique the canon and field for racist,
sexist, ableist, etc., behaviors, ultimately makes for a deficient defense. His ignoring and dismissal of
these voices come from never being affected directly by such topics, and therefore finds no use in
further discussing them.
The Classics role in classism, most famously called out by Columbia Undergraduate Grace
Bertelli in her op-ed for the “Columbia Spectator” entitled simply, “The Classics Major is Classist”91, is
a problem faced by the majority of humanities disciplines, as pointed out by the response article posted
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on “Sententiae Antiquae” entitled, “Classics (Itself) is Not Classist”. 92 The post by “Sententiae
Antiquae” argues that classism is not unique to the Classics, but rather that classism is an issue so
apparent in our educational systems that the result is that all humanities, that require higher education
and typically don’t offer high starting salaries, continue to promote classism by means of a capitalistic
society. Although written from an American perspective, these issues are found across the globe. Albeit
the American wealth gap and capitalistic tendencies play a role in the classism found across humanities,
there are still arguments worth engaging in as to why the Classics holds a particularly close, and
personal, relationship with classism, which will again be explored further in part three.

2.5 Conclusion
This part has explored the issues of centralizing Latin as a ‘world language’, while
simultaneously ignoring the aspects of colonization and slavery that led to such an expansion in modern
Latin literary histories. The downplaying, and oftentimes ignoring, of these issues falsey depicts Latin
as a fated language, which has led to detrimental justifications for colonization, classism, and racism.
These Latin literary histories are also reaching an impressionable audience, one which does not
necessarily hold a PhD in the Classics, but rather has just a strong interest in the Classics. Although
these young generations can be known for critiquing such issues, it is also important for experts to
present the most accurate portrayal of the ancient world, and Latin’s history, in order to best educate
such students, and avoid others from falling into categories explored in part one, such as white
supremacist or anti-feminist groups. Although it sounds extreme, we have already seen the
consequences that play out in history when issues of racism, classism, and sexism, are downplayed or
ignored both in the Classics, and the greater world.
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Part Three
The Classroom Reconstructed
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3.1 Reconstructing the Classics Classroom and Why it Matters

This project began by taking us through the real world dangers of the Classics being used
on political and personal stages to promote racist and sexist ideologies. It has also revealed how
such colonizing ideologies have seeped into our Latin literary histories and modern
understanding of the ancient world. It has presented such problems, as well as ongoing initiatives
and rebuttals, to either ‘save’, ‘burn down’, or ‘reimagine’ the Classics. Regardless of the fate of
Classics, or personal opinions on the subject, these three initiatives show us that one thing is
clear: a change in the Classics is not only necessary, but only most effective when it happens at
the introductory level. Our understanding of the multicultural and multiethnic ancient world
should not be deeply examined only at the post-graduate level, but rather must begin at the
introductory level.
In what follows, I offer an annotated bibliography aimed at informing Classics educators,
from all levels, about free and practical pedagogical initiatives and teachings that they can
include in their Classics curriculums to generate inclusivity. Although there is a plethora of
articles and narratives on decolonizing the Classics, as well as inclusivity in the Classics, and the
Classics relationship with racism, sexism, and ableism, this index’s main function is to provide
Classics educators with the tools needed to actively incorporate inclusive initiatives in their daily
lesson plans and classrooms. With that said, the selection of materials was made with action
being at the forefront of my mind. While compiling resources, I was appreciative of the historical
or modern day overview on the importance of inclusivity in the classroom, but decided to include
only those resources that give Classicists direct action points, or ‘next steps’ if you will.
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If the first part of this project assesses the Classics’ current detrimental relationship to the
modern world, and the second part deconstructs arguments made by classicists and literary
historians that build off of, or fail to question, connections between Latin and harmful ideologies,
then this third part seeks to construct a future for Classics that is inclusive in the classroom. It
does not look to the present or the past, but rather asks, what next? What can Classicists do, or
what are we doing, to ensure that the future of the Classics is not just a dim hope, but an
achievable reality that is able to accurately represent the multicultural and multiethnic ancient
world, which shares striking resemblances with the entirety of our modern world and not just the
worlds of white colonizers? What is next for the Classics?

If a student is ‘lucky’ enough to have access to a Latin class in their high school, often it
is their first exposure to the Classical world. High school Latin language learning classes are far
more common than high school classes on ancient history and culture. Therefore, the high school
Latin classroom can be seen as laying important groundwork for future, possibly collegiate,
Classics classes. However the majority of Latin classrooms have been offering a very specific,
skewed, and scant history of the ancient world, that usually holds a permanent back seat to the
actual language instruction. While it makes sense to focus on developing competence in
grammar in these language courses, instruction in social and cultural history should not be
undersold. When taught alongside a language, these subjects help students better understand the
world in which the language developed and functioned, and therefore enhance their abilities to
interpret the language itself. When teachers and textbooks introduce violent and militaristic
words such as pugna (battle), sanguis (blood), gladio (sword), in introductory Latin classes, yet
only gloss over the Romans’ involvement in using slaves in gladiatorial games or their
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colonization efforts, they do their students a disservice. Without fully examining the meaning
and consequences of such words actions in context and from different perspectives, these
approaches to Latin instruction normalize ancient violence and in turn possibly idealize such
civilizations for their ‘heroic’ efforts. The same could be said for the teaching of the servi
(slaves), by diminishing the actuality of slave life, and its expansive networks in the Roman
empire, leads to a similar normalization, and possibly justifications for Roman’s owning slaves.
Therefore, even if the ‘primary goal’ for learning and teaching Latin is “the progressive
development of ability to read and understand Latin”,93 a more full examination of historical
contexts and cultures is crucial for the students advancement in Latin and overall understanding
of the ancient world.

With the inclusion of more historical ancient aspects in the Latin classroom, comes a
wider breadth of representation. Seeking out, reading, and exploring the lives of typically
silenced voices in the ancient world, such as the voices of slaves, women, and people of color,
creates not only a more inclusive classroom, but also a more accurate representation of the
ancient world. One resource, noted below by Maureen Lamb, offers a complete guide to reading
and discussing ancient women, as well as ways to compare them to modern day female leaders.
As explored in part one, the general image of the ancient world is that of white marble statues
and temples. Bringing in materials and pictures of these same objects, but painted as though they
would have been in their original state, opens students' eyes and minds to a much more colorful
reality the ancient world had. These colors can reverse the association of ‘whiteness’ with
ancient sculpture, art, and architecture. And including more narratives from those living in other
Daniel P. Carpenter, "Reassessing the Goals of Latin Pedagogy," The Classical Journal 95 (Apr-May
2000): 391.
93
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parts of the mediterranean and ancient world, can reverse the association of ‘whiteness’ with
ancient persons. Included in the annotated bibliography below, is an article and video by Latin
educators Rachel Ash and Jenn Jarnagin that discusses the importance of representation in
images displayed in the classroom. One suggested resource
is the photoshoot done by Ana Mart ínez titled, 20 Gods and
Goddesses by 2020, which includes photos of various Greek
and Roman gods and goddesses represented by Black
persons. Although a non-traditional representation,
compared to usual depictions and Latin classroom images
of the Greek and Roman gods and goddesses, they more
accurately represent the multiracial reality that is the ancient
world. Above all the representation in these images shows
students from non-white backgrounds that there is a place for them in the Classics.94

The current, and yet increasingly archaic, approach to teaching Latin is grammar and
reading focused. This approach allows students to develop skills for translating and reading
Latin, yet in fine constraints when no listening or speaking component is involved. This
approach creates an obstacle for many students, and not necessarily just those who identify with
having learning disabilities. An inclusive Latin, or even Ancient Greek, Sanskrit, or other ‘dead’
languages, classroom needs to involve different approaches to language learning in order to
reach more students from various backgrounds. Spoken Latin has become an increasingly more
popular tool to use in the classroom in order to allow students to develop better language
Above Image from: Martínez, Ana. “20 Gods and Goddesses by 2020”. I-magazine, 2020.
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acquisition skills. The difficulty of incorporating spoken Latin into classrooms however should
be noted, as many Latin educators do not have the proper training for speaking Latin fluently, or
with ease. This note also highlights the constraints students and educators leave the Latin
classroom with by only learning Latin through a grammar and translation model.
The Comprehensive Input Method (CI) is one model explored in this annotated
bibliography to make ancient language learning more accessible. CI is a popular linguistic
method proposed by Dr. Stephen Krashen, and today is more widely used in modern language
learning classrooms. The method proposes language acquisition comes from learning a language
slightly above your understanding, but including enough comprehensible content in the message
for students to develop an acquisition to that language. To ensure the comprehensibility in such
language teaching messages, visual and auditory components are encouraged. All of these
components are often excluded from Latin learning classrooms. The grammar and translation
process forces students to studiously focus on verb endings or noun cases in a sentence without
enough comprehensible input, leaving the students to recognize grammar concepts rather than
understanding the sentence itself. Ancient language learning classrooms have abandoned the one
way humans have been known, and proven, to acquire a second language; that is with the
inclusion of such comprehensible inputs. The CI method in the Latin classroom has gained some
popularity in the past few years as many recognize its importance in including more students,
and helping them produce a better, more natural, way of learning Latin.

These examples are only a few of many as to how to create a more inclusive
Latin/Classics classroom. They also only begin to touch on certain issues, and do not examine in
depth the cultural and methodological consequences certain pedagogical practices have on
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students and educators. However, parts one and two have shown us glimpses of what has
happened when the Classics classroom has been, and continues to be, an exclusive environment.
When we bring in the voices of marginalized groups to the Classics classroom, we are able to
construct and critique the realities of the ancient world. We should acknowledge the patriarchal
society of ancient Rome and Greece, but rather presenting and teaching this fact as is, we should
explore the problems and dynamics of living in such a society; something that can only be truly
portrayed with the voices of both men and women. The same should be done with slavery;
instead of brushing past ancient slavery or condoming Roman slavery for being an equal
oppurtunity employer, we should bring in the voices of slaves, read more about the everyday
lives of slaves, and understand just how important, yet harsh, this expansive slavery network was
to the functioning and continuation of a colonizing Rome.
An inclusive Classics classroom will not end issues of anti-feminism or white
supremacy, however it does hold the opportunity for the public, and internal, image of the
Classics to be remodeled. A Classics rebranding will show future generations of classicists that
the Classics belong to anyone and everyone; not just to the white ancient worlds of Rome and
Greece and their european descendents, but rather to the multiethnic and multicultural ancient
worlds of North Africa, to Great Britain, to India, and everything in between. A change is crucial
for the future of the Classics. Even if many Classicists find themselves in these same debates,
discussing how to ‘save’, ‘burn down’ or ‘reimagine’ the Classics, it is time to turn these debates
into actions. The annotated bibliography below is intended as the first step in turning debates into
actions and reconstructing the Classics classroom.
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A Non-Exhaustive Annotated Bibliography on Furthering
Inclusivity in Latin/Classical Studies Pedagogy:
Websites, Articles, & Blogs
“Anti-Racist Resources: Links and Lists”. Society for Classical Studies, 2021.
https://classicalstudies.org/education/antiracist-resources-links-and-lists.
The Society for Classical Studies has composed a list of anti-racist resources for teaching
and studying the Classics. The list includes resources for teaching about enslavement, both
modern and ancient, as well as resources for teaching Latin alongside the contemporary world,
specifically focused on grades K-12. There are also links to past trainings and reflections on
equity and antiracism in our teaching and understanding of the ancient world. Webinar
recordings are also available, such as the webinar Our Voices: A Conference for Inclusive
Classics Pedagogy.
Bracey, John. “It’s Time to Fix Your Pedagogy; FAQ and Resources for Creating an
Equitable Latin Classroom”. Medium, EIDOLON, August 2020.
https://eidolon.pub/why-now-is-the-best-time-to-embrace-ci-practices-7b0bc8e1dcf4.
Accessed April 2021.
High school Latin teacher John Bracey promotes and explains the Comprehensible Input
Method for teaching Latin. He explains that the idea behind such method is that “languages are
acquired exclusively by interacting with input (listening and reading) that is understood
(comprehensible)”. Therefore, he argues, Latin should be taught in a way where students are able
to interact with the language through listening and/or speaking instead of only learning the
grammatical functions of the language. In his argument he demonstrates that this method would
make Latin more accessible to students of different backgrounds, both racially, and for those
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with learning style differences and/or disabilities. His article includes both exterior resources that
explore the, often racially motivated, learning gap in Latin classrooms, as well as frequently
asked questions about the Comprehensive Input method, how it works, and how it can be used in
different ways in the classroom. The FAQ’s include tips for virtual learning.

Bracey, John. Magister Bracey’s Comprehensible Latin: How to Make Latin Comprehensible
and Inclusive for All. https://magisterbracey.com/.
Educator John Bracey writes various articles focusing on the importance of an inclusive
Latin classroom, as well as providing tips and lesson plans for other Classics educators. His site
provides links to past talks and conferences that Bracey has spoken at on such issues. A link to a
series of short stories in Latin can also be found on his site, these stories are completely free and
accessible. They include stories on various pop culture references, and help introduce the
language with the use of repetition as well as a more colloquial Latin.

CripAntiquity. https://cripantiquity.com/. Accessed April 2020.
CripAntiquity is a website that provides inclusive pedagogical resources and ideas
specifically designed for those with mental or physical conditions. It also advises on the best
practices in ensuring more accessible conferences. It includes as well a list of funding
opportunities for disabled students. Although such resources can be applicable to the high school
level, they are specific resources designed for making the graduate, and undergraduate, Classics
classroom more accessible.
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Eidolon in the Classroom, Course Packet Catalog. Eidolon in the Classroom Catalogue,
2020.
https://docs.google.com/document/d/1QDqQah-5UFGGJTQ1UkmFq9to3grsYy8cz35sLnY
OV4Q/edit.
Eidolon created a Google document catalogue that allows teachers to incorporate
contents from the Eidolon site into their everyday teachings. The document provides different
categories that could be taught within the Classics curriculum and then includes links to the
Eidolon articles to be taught alongside such categories. For example, the document includes
teaching topics such as ‘Classical Mythology’, and ‘Race & Classics’, and then below includes
Eidolon articles that address, or correct, common teaching malpractices surrounding such topics.
Teaching these articles in conjunction with the standard Classics curriculum allows different
perspectives and initiatives to be brought into the classroom and allow students to fully grasp the
vast content of the ancient world as well as its relationship to our modern world.

Gao, Dora; Lloyd Jayden; et al. “Black-Centered Resources for Ancient Mediterranean
Studies”.
https://docs.google.com/document/d/1Ktd0wxlAeuMsK99uIH1-tY1G8DJ5r8SdxrW2SMm
K-2E/edit#.
This Google document, created and edited by five graduate students, provides links to
further readings, commentaries, editorials, etc., for ancient mediterranean, and ancient
medditerranean adjacent, studies, all written by Black educators, classicists, and authors. This
expansive, and non-exhaustive, list provides resources for Classics educators to introduce into
their classrooms that would otherwise not be presented by the current Classics canon, as well as
resources by persons who would again not otherwise be represented by the current Classics
canon. Not only do these lists ‘highlight and promote the work and scholarship of Black
thinkers’, but it allows new and more expansive perspectives to enter the classroom as well.
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“How to Use Pharos in the Classroom”. Pharos, Doing Justice to the Classroom, 2021.
http://pages.vassar.edu/pharos/2021/03/12/how-to-use-pharos-in-the-classroom/.
This article, located on the Vassar College run blog Pharos: Doing Justice to the
Classroom, explores not only the ways in which which Classics educators can bring in certain
articles, stories, and studies from the cite, but also promotes different ways such educators can
practice an anti-racist pedagogy. The article provides a list of examples educators should and
should not practice when discussing race in the ancient, and modern, world. With every example,
the article provides links to further examples or studies that promote or dismiss various
pedagogical practices surrounding race. The article then provides sample questions and
discussion ideas that educators can introduce to the class in order to more indepthly examine
various aspects of the ancient world, as well as its relationship to our modern world. These
questions and discussions allow for students to bring the Classical world into a modern
discourse; all questions and discussions serve examining the Classics relationship with modern
racist ideologies.
Kennedy, Rebecca Futo. Classics as the Intersections, Random Thoughts of a Classicist on
Greek and Roman culture and contemporary America. https://rfkclassics.blogspot.com/.
Accessed April 2021.
Kennedy’s blog includes anti-racism resources for teaching, as well as race-ethnicity
teaching resources for Classical studies. She has several posts published on resources for
teaching race, ethnicity, immigration, and marginality in the ancient world. Included as well are
links to various resources and past talks on classical studies pedagogical practices surrounding
race and ethnicity. There is also a myriad of links to inclusive syllabi, including, “Syllabi for
Stand-alone Courses on Race/Ethnicity”, “Syllabi for Courses that Include Units on
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Race/Ethnicity”, modules, and more. Her blog also includes a section entitled, “Finding Classics
Community'' which offers various Classics groups and communities that represent historically
marginalized groups and persons.

Patrick, Bob, et al. The Inclusive Latin Classroom. WordPress.com,
https://inclusivelatinclassroomblog.wordpress.com/. Accessed March 2021.
The Inclusive Latin Classroom is a blog made up of Latin teachers across the United
States who write a series of articles which include comments and suggestions on teaching a
variety of subjects to ‘all kinds of learners’.95 Included are articles exploring just how inclusive,
or not inclusive, the Classics are, and how to improve diversity. For example, the blog provides
advice on teaching along the following lines: “Writing and Talking About Non-Binary People in
Latin”, “Diversity vs. Multiculturalism”, “Dealing with Virgil”, “Comprehension Checks”, and
more.

Sententiae Antiquae. “Non-Elite Latin”. https://sententiaeantiquae.com/non-elite-latin/.
Sententiae Antiquae has compiled a short list of resources for using non-elite Latin in the
classroom. This compilation includes texts and lines from ancient graffiti, letters, epitaphs,
birthday invitations, curse tablets, texts relating to business, law, and military efforts; as well as
tags and miscellaneous objects. It even includes a list of further reading recommendations
surrounding vulgar Latin, ancient graffiti and curse tablets, bilingualism in the ancient world, and
more. Although the Latin is aimed for higher Latin classes, the site includes a brief explanation
on Latin syntax and morphology, and common non-standard spellings. It explains that non-elite
Latin includes anything written outside of ‘Rome’s powerful, exclusive Literary circles, the
Patrick, Robert. “ALL KINDS of Learners”. The Inclusive Latin Classroom.
https://inclusivelatinclassroomblog.wordpress.com/2017/11/06/all-kinds-of-learners-part-1/
95

72

arbiters of linguistic prestige.’ Non-elite Latin allows students to be introduced to more diverse,
and colloquial, voices of the ancient world. It also helps present a more accurate portrayal of the
daily lives of those living in the Roman empire. The site allows non-elite Latin to be accessed by
anyone, at any time, overcoming the issue that many teachers and students face which is the lack
of access to databases or publications that hold non-elite Latin.

Journals, Dissertations, & Case Studies
Amos, E. (2020). “A case study investigation of student perceptions of women as seen in the
Cambridge Latin Course in a selective girls grammar school”. Journal of Classics Teaching,
21(42), 5-13. doi:10.1017/S2058631020000422.
Amos examines the role of women in the popular Latin language learning text, the
Cambridge Latin Course, and points out the ways in which the status and livelihood of women
are ignored. Amos also includes how the Cambridge Latin Course is not alone in being
“particularly slow in addressing the issue of gender bias in textbooks”. Due to the success of the
Cambridge Latin Course being greatly owed to its engaging storyline, Amos’s research focuses
on “the balance between the importance of an engaging storyline and at the same time, ensuring
that the lives of ancient women are accurately presented through the female characters”. Her
research includes students' perceptions in hopes of finding alternative ways and insights on how
to accurately represent women in Classics textbooks, including the Cambridge Latin Course.
Amos discusses her methodology in creating her case study, as well as her findings. Her findings
show how such gender biases in the Cambridge Latin Course are detrimental to students
perceptions of men and women. For example, in one instance where students were asked to pick
three english adjectives to describe Caecilius and Matella, the adjective most used for Matella,
the wife of Caecilius, was ‘beautiful’, where as the adjectives most used for Caecilius, the head
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of the household, was ‘powerful’ and ‘intelligent’. The study shows how these students'
perceptions of these two characters are influenced by the language used in the Cambridge Latin
Course to describe them, and the stories that focus on their everyday lives. Amos concludes that
these gender biases in the Cambridge Latin Course “could be used positively as a starting point
for a greater discussion about Roman patriarchal values and wider research into the lives of
women”. She alludes to the impracticality of the Cambridge Latin Course being ‘overhauled’
anytime soon and instead suggests for more conversations about the lives of ancient women, and
why they are represented only from a patriarchal perspective, to be present in the classroom.
Dugan, Kelly P. (2019) "The “Happy Slave” Narrative and Classics Pedagogy: A Verbal
and Visual Analysis of Beginning Greek and Latin Textbooks," New England Classical
Journal: Vol. 46 : Iss. 1 , 62-87. Available at:
https://crossworks.holycross.edu/necj/vol46/iss1/5. Accessed April 5.
Dougan explores the tendencies ancient language learning textbooks have in depicting
slaves as happy or comical. She brings in a series of examples on the depictions of slaves from
ancient language textbooks, as well as ancient plays. Through these modern and ancient
comparisons she discusses how a Roman ‘attitude’ surrounding slaves has lasted for hundreds of
years, and is now seeping its way into not only ancient language textbooks, but modern day
textbooks as well that depict slavery in North America. While bringing in such examples,
Dougan also relays the realities of ancient slavery and points out corrections that can be made in
such textbooks as well pedagogical practices. Dougan concludes her findings with a section
titled, ‘Teaching Slavery in American Classics Classrooms’ where she offers suggestions when
teaching about slavery and how teachers and professors can depict a more accurate
representation of slavery in the ancient world. Also included is a linguistic examination on the
impact and consequences of the ‘happy slave’ narrative.

74

Morrison-Moncure, Irene Rebecca, "13 Recommendations for the Teaching of Elementary
Latin at the Collegiate Level" (2011). Undergraduate Honors Theses. Paper 416.
https://scholarworks.wm.edu/honorstheses/416.
Morrison-Moncure examines how introduction to Latin is currently being taught at the
secondary level. Her investigation includes how students are interacting with the pedagogical
practices in place for teaching Latin. She has both observed introductory Latin classes, as well as
worked significantly with the students one-on-one. Her thesis begins by outlining the consensus
‘primary goal’ for learning and teaching Latin, a goal that is in use in most Latin classrooms
today. These primary goals come from investigations and general reports that date back to the
1920’s and 30’s and state the goal as “the progressive development of ability to read and
understand Latin”. Morrison-Moncrue examines this goal, as well as more recent and refined
goals, and points out the ways in which they foster an exclusive Latin classroom. She then
presents her case study which outlines her successes and re-examinations while working with
introduction to Latin students. Her thesis concludes with final recommendations, which outlines
how to make Latin a more accessible language and how to work with students from various
backgrounds. These recommendations include and examine the benefits of teaching Latin as if it
were a spoken language, not by arguing the importance of spoken Latin, but rather to build a type
of linguistic processing in Latin that our brains are more fluent in.

Nicoulin, Morgan A., "Methods of Teaching Latin: Theory, Practice, Application" (2019).
Arts & Sciences Electronic Theses and Dissertations. 1748.
https://openscholarship.wustl.edu/art_sci_etds/1748
Nicoulin’s thesis covers a wide range of language learning processes and pedagogical
practices. The table of contents is clearly divided and can allow educators to sift through various
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practices and historical analyses as they go. The thesis begins with a historical overview of Latin
teaching, including Latin’s complicated position today. It then dives further into language
acquisition, and includes various theories as to which pedagogical styles work best for language
competency and acquisition. It then focuses on various, but specific to Latin, pedagogical
philosophies. They include the original grammar and translation method, but also explore
reading, comprehensible input, and tradition and innovation methods. Included as well are
certain factors that often influence instruction and can easily alter perceptions of the ancient
world. Offered is a ‘modern proposal’ that states combining traditional, and non-traditional,
teaching styles, such as the three included above, is the best way for Latin to reach students from
different backgrounds and learning styles. This data is ideal for educators seeking more
information on non-traditional Latin pedagogical practices such as the comprehensive input
method.

Groups, Clubs, & Speaker Series
“Diversity and Inclusion in the Latin Classroom”. Cambridge University Press. December
2020. https://www.cambridge.org/us/education/latin-diversity-inclusion. Accessed April
2021.
In December of 2020 Cambridge University Press hosted an online speaker series on
diversity and inclusion in the Latin classroom. This 7 day event consisted of Classics educators
and scholars from across the nation. Links to all events are included on this page, as well as ways
to get to know the speakers more and ways to connect with them via social media. The series
includes:
Joffe, Benjamin. “Talking about hard things in the Latin classroom”. Cambridge
University Press, 2020.
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https://www.cambridge.org/us/education/blog/2020/12/01/talking-about-hard-things-in-the-latinclassroom/.
Lamb, Maureen. “Uplifting student choice and empowering student voice”.
Cambridge University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/01/uplifting-student-voice-and-empoweri
ng-student-choice-in-the-latin-classroom/.
Bracey, John. “Building equitable relationships”. Cambridge University Press, 2020.
Part One:
https://www.cambridge.org/us/education/blog/2020/12/01/building-equitable-relationships-in-the
-latin-classroom/.
Part Two:
https://www.cambridge.org/us/education/blog/2020/12/01/building-equitable-relationships-in-the
-latin-classroom/
Part Three:
https://www.cambridge.org/us/education/blog/2020/12/01/building-equitable-relationships-in-the
-latin-classroom/.
Lamb, Maureen. “Power in representation: teaching Classical women”. Cambridge
University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/02/classical-women-in-the-latin-classroo
m/.
“6 Questions with Sky Shirley, founder of Lupercal”. Cambridge University Press,
2020.
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https://www.cambridge.org/us/education/blog/2020/12/02/6-questions-with-skye-shirley-founder
-of-lupercal/.
Jarnagin, Jen. “Latin is for everyone: 7 ways to incorporate inclusive images in your
classroom”. Cambridge University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/03/7-ways-to-incorporate-inclusive-imag
es-in-latin-classroom/.
Ash, Rachel; Jarnagin, Jenn. “Images and the Power of Reflection in the Latin
Classroom”. Youtube, uploaded by Cambridge University Press Education, 3 December 2020.
https://www.youtube.com/watch?v=Y5TmS5bWqlA.
“6 Questions with William Lee, ACL D&I taskforce chair”. Cambridge University
Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/03/6-questions-with-william-lee-chair-ofthe-acl-diversity-and-inclusion-task-force/.
Jarnagin, Jenn. “Combating ableism in the Latin classroom”. Cambridge University
Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/04/combating-ableism-in-the-latin-classro
om/.
“4 Questions with Caroline Musgrove of CSCP”. Cambridge University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/04/4-questions-with-caroline-musgrove-o
f-the-cambridge-school-classics-project/.
Jarnagin, Jenn. “Equity in assessment: grading and feedback in the inclusive Latin
classroom”. Youtube, uploaded by Cambridge University Press Education, 4 December 2020
https://www.youtube.com/watch?v=QK2Glx_QK7Q.
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Bristow, Caroline. “Breaking Silence: confronting sexual violence in Classical myths
and stories”. Cambridge University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/07/breaking-silence-confronting-sexual-v
iolence-in-classical-myths-and-stories/?utm_source=SFMC&utm_medium=email&utm_content
=https%3a%2f%2fwww.cambridge.org%2fus%2feducation%2fblog%2f2020%2f12%2f07%2fbr
eaki.
Joffe, Benjamin & Jarnagin, Jenn. “4 ways to Question your Latin textbook”.
Cambridge University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/07/4-ways-to-question-your-latin-textboo
k-poster/?utm_source=SFMC&utm_medium=email&utm_content=Download+poster&utm_cam
paign=Day+5&WT.mc_id=Day+5.
“6 questions with Christopher Waldo, Asian and Asian-American Classical Caucus
President”. Cambridge University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/07/6-questions-with-chris-waldo-asian-an
d-asian-american-classical-caucus-president/?utm_source=SFMC&utm_medium=email&utm_co
ntent=https%3a%2f%2fwww.cambridge.org%2feducation%2fblog%2f2020%2f12%2f07%2f6-q.
Ash, Rachel & Joffe, Benjamin. “A conversation: Teacher vulnerability and the
power of apology”. Youtube, uploaded by Cambridge University Press Education, 8 December
2020. https://www.youtube.com/watch?v=9YQk3ni-Nhs.
Bracey John. “10 ways to make your Latin class more equitable tomorrow”.
Cambridge University Press, 2020.
https://www.cambridge.org/us/education/blog/2020/12/09/10-changes-to-make-your-latin-classmore-equitable-tomorrow/.
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Shirley, Skye; et al. Lupercal: A Latin Reading Group. 2020. https://www.lupercallegit.org/.
Lupercal is a reading group run by women that meets in various locations around the
world. These groups focus on reading Latin texts about, by, and/or for women. The group's goal
is to educate, empower, and bring ancient women to the forefront of the Classical canon
alongside the traditional ‘dead white men’. Their website includes a blog, their story, ways to
give back, and how to find a reading group. They also include materials for educators to use in
the classroom to help better educate their students on the lives of Classical women. These
materials are free to members. However, if not a member, please note they are sold for $5 each.

Financial Support
Although not a direct pedagogical practice, it is important for Classics educators to
promote financial support opportunities for their students.96 The project has just barely scratched
the surface on the harsh realities of Classical studies for low-income students and families. Being
aware of, and promoting, financial support opportunities shows low-income students that there is
a place for them in the Classics. All financial support opportunities listed are intended for
secondary school and/or undergraduate students; however some may include graduate students as
well. The majority of these awards are intended for not only low-income students, but students
from historically underrepresented backgrounds as well, such as but not limited to LGBTQ+ and
BIPOC communities.

Many colleges and universities offer their own Classical studies scholarships for their students, however
this list is composed of Classical studies financial support opportunities open to students across schools
and backgrounds.
96
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“Awards, Scholarships, and Fellowships Offered by U.S. Classics Association”. Society for
Classical Studies.
https://classicalstudies.org/awards-and-fellowships/awards-scholarships-and-fellowships-of
fered-us-classics-associations#Undergraduate%20Students.
The Society for Classical Studies has a proposed list of 8 awards for primary and
secondary school students, an additional 18 awards for undergraduate students, 25 for graduate
students, as well as awards for postdoctoral research, Classics educators, and more. It is
important to note however that some awards will require the recipient to be a member of the
Society for Classical Studies, and others are intended for educators to nominate their students.

Black Trowel Collective Microgrants. https://blacktrowelcollective.wordpress.com/.
The Black Trowel Collective follows the same guidelines as Sportula, but is intended
specifically for Classical studies students pursuing archaeology studies and digs. More
information, as well as the request form, can be found on their website.

Frank M. Snowden Jr. Undergraduate Scholarship.
https://classicalstudies.org/awards-and-fellowships/minority-scholarship-classics-and-classi
cal-archaeology.
The Frank M. Snowden Jr. Undergraduate Scholarship will fund up to $4,500 for
Classical studies students hoping to pursue summer classes in classical summer programs or field
schools in the Mediterranean or language training at institutions in the U.S., Canada, or Europe.
The scholarship is open to undergraduate students across the U.S. who come from historically
underrepresented groups. The application and more information can be found on their website.
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The Rudolph Masciantonio CAMWS Diversity Award. https://camws.org/node/1923.
The Award presents $500 dollars to one undergraduate and one graduate student each
year. The website reads, “awardees will be those whom the profession or life circumstances or
societal structures have limited in their access to the study of our field: students from various
racially, ethnically, sexually (including LGBTQIA+), physically and religiously disadvantaged
groups ; first-generation students (including those from immigrant families); intersectional
students; those educated at schools which have abandoned Latin, Greek, and classics; those for
whom misunderstanding or bias has meant lack of prior exposure to the Greco-Roman past; and
those for whom narrower definitions of “classics” have meant denying the importance of other
parts of the Mediterranean basin as legitimate parts of the ancient world”. More information, as
well as the application, can be found on their website.

The Sportula: Microgrants for Classics Students. https://thesportula.wordpress.com/.
The Sportula, both an American and European based group, provides microgrants to
young Classical studies scholars. The microgrants range from $5-$300 no questions asked for
“Classics/Classics adjacent undergrads and grads in the U.S. who need it”. More information, as
well as the request form, can be found on their website.

The William Sanders Scarborough Fund.
https://www.ascsa.edu.gr/news/newsDetails/scarborough-fellowship-fund.
The award covers up to three months of study at the American School of Classical
Studies at Athens. It is intended to “help foster diversity at the American School by providing
support for graduate students, faculty, and independent scholars in North America whose
geographic origin, diverse experiences, and socioeconomic background are underrepresented at
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the School (including persons from the Black, Indigenous, and Persons of Color communities)”.
Awards start with a stipend of $1,500 per month, as well as full room and board, one round-trip
ticket to Athens, and a waiver of School fees. More information and application forms can be
found on their website.
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